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Abstract  

This paper aims to report the process of diagnosis, action, and reflection on the teaching 

practices and issues identified during my teaching practical job with an EFL advanced -level 

preteen course at the CCA. This process of action research was framed by a dualistic course of 

action: observation and co-teaching. From my initial observations and reflections, I realized 

students lacked motivation during the classes, specifically during the second part. Therefore, six 

five-minute physical activities, done just in the middle of the class, were implemented as 

strategies to foster motivation and to improve my classroom management. To know what the 

impact of these interventions was, I used a teaching journal, made a survey to students, and 

interviewed my team-teacher. The data collected was carefully analyzed and triangulated to find 

emerging themes across the instruments. The results show that the activities had a positive 

impact on these students because they had a boost of energy that stayed even when the 

interventions were over. As a result, the students’ motivation and engagement in class enhanced 

which benefited their learning and eased the classroom management and climate. These findings 

allow us to reflect on the benefits of having diverse strategies to motivate and engage students in 

the classroom.  

Keywords: Motivation, Preteens, Classroom Management, Physical Activities. 
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Chapter 1: Introduction 

Strategies to Foster Motivation and Improve Classroom Management for EFL Advanced 

Level Preteen Students 

In the undergraduate program of Languages and Culture at La Universidad de Los Andes, 

Teaching Practical Job is one of the options to fulfill the graduation requirements for the students 

with a track on pedagogy. This practical job allows students to experience and analyze critically 

the teaching of their chosen language in the socio-cultural context that frames it (Universidad de 

los Andes, n.d.). Moreover, through this experience, practicum students not only acquire 

experience in everyday teaching and learning settings but also apply the knowledge they 

acquired in the courses they took at the university.  

This paper aims to report my experience as a student teacher and the implementation of 

some strategies to foster motivation and improve classroom management in an EFL advanced -

level preteen students' class at the Centro Colombo Americano (CCA) between July 13th and 

November 23th, 2019. My experience as a practicum student consisted of a dualistic course of 

action: observation and co-teaching. Both actions were constant and crucial to understanding the 

class learning processes. I observed and supported the classes of the totality of this course, 

eighteen Saturdays of two-hour classes. At the same time, I was responsible for the co-teaching 

of the course in mention with another experienced teacher of the KTP. For about nine of these 

weekly classes, I had to plan, create, and look for activities to meet the curriculum goals and to 

teach these lessons by myself. Furthermore, during these lessons, students had to engage in 

communicative and interactive activities, learn grammatical and lexical topics, and apply 

learning strategies in order to get prepared to communicate effectively and spontaneously about 

daily-life topics in English (Centro Colombo Americano, 2016). 
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This report is divided into six sections or chapters. Chapter one provides information 

about the context and the dynamics of the investigation, the identified issue, and the research 

topic and question that guided it. Chapter two briefly presents a literature review about the 

central topics, describes the “action” or the strategies implemented , and the expected results of 

this intervention. Chapter three provides the methodological bases that led my investigation in its 

journey to solve the problematic situation. Chapter four presents the implementation of the 

innovation, its results, and their analysis. In this chapter, I analyze my observations and 

reflections, the performance and answers of the students, and my team-teacher's perception about 

the strategies. Chapter five describes the successes, difficulties, and aspects to improve on the 

strategies and during their implementation. Chapter six contains the final conclusions on the 

intervention and its results. In this chapter, I also present some pedagogical implications and 

recommendations for future research on this matter. 

1.1. Centro Colombo Americano 

Created to strengthen the relations between Colombia and the United States, the Centro 

Colombo Americano (CCA) is a non-profit foundation and binational center founded in 1942. 

Nowadays, the CCA Bogotá has four branches throughout the city; Downtown, Niza, Soacha, 

and 100 Street. One of the nine cultural and educational institutions of the Network of American 

Colombo Centers, the Colombo Bogotá has been working and encouraging the cultural and 

academic ties between both nations through its culture, library, EducationUSA, and English 

departments (Centro Colombo Americano, n.d.). In its cultural area, it has three exhibition halls 

in which they foster the cultural exchange between both countries throughout a permanent , 

public, and free cultural agenda that includes art exhibitions, workshops, roundtables, 

performances, films, theater and literature presentations (Centro Colombo Bogota, n.d.). Its 

library has more than 40,000 volumes, 85% of them are in English, and 1,000 e-books and 
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audiobooks available for reference and lending to students for free. Moreover, the CCA provides 

free advisory services, fairs, and informative talks on opportunities for education in the USA, 

and performs international proficiency exams —such as TOEFL, APTIS, MET, and IELTS—, 

with its EducationUSA department, a diplomatic strategy from the USA government (Centro 

Colombo Americano, n.d.).  

In addition to being a place for books, art, and culture, the Centro Colombo Americano is 

a distinguished English teaching center with ESL professional and pedagogically prepared 

teachers (Centro Colombo Americano, n.d.). Accordingly, the CCA offers academic and 

extracurricular English programs tailored to each and for all segments of the population —adults, 

teens, and kids—. In fact, as the General Director of the Centro Colombo Americano Bogotá, 

Janet Van Deren, affirms, in “Cerca de las estrellas, pero lejos del inglés [Close to the Stars, but 

Far from English]” (2017), they not only offer English classes but an experience in which the 

Colombian students can live the American culture by learning the language with their multiple 

program options. In the same fashion, the didactic methodology and characteristic environment 

of the CCA seem to be favorable and effective to help students develop English language skills 

that could be useful to spaces in and outside the classroom (Centro Colombo Americano, 2019). 

Indeed, the principal objective of the CCA’s Kids and Teens Program (KTP) is to 

develop, through a fun and meaningful way, listening, reading, speaking, and writing English 

skills in their young learners so that they become communicatively competent and can establish 

real-life conversations (Centro Colombo Americano, 2019). For that reason, in the KTP courses, 

students are prepared and taught different strategies to prepare for classes, carry study routines, 

and apply didactic education tools to foster a more effective and autonomous language learning. 

Moreover, the KTP philosophy follows the principles of interaction and the communicative 

method by considering this focus on interaction, conversation, and real language use appropriate 
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for language acquisition (Centro Colombo Americano, 2018). Therefore, teachers are responsible 

for providing spaces of meaningful interaction for accomplishing tasks using authentic language 

in the classroom. These communicative tasks are goal-oriented activities with a clear purpose. 

Task-based learning is the teaching methodology applied by the Colombo. This framework, 

composed of a three-part cycle: pre-task, task cycle, and language focus, encourages students to 

experiment with the target language and become active participants in their learning by 

motivating them to achieve an outcome (Centro Colombo Americano, n.d.). For these tasks, 

teachers are expected to decide how to organize and provide students the necessary scaffolding 

in the form of instructions and any information to help them get enough input to get ready for 

and to carry out the task in order to make students fluent speakers the language.  

1.2. Syllabus and Course 

To suit their learners’ needs, characteristics, and interests, the KTP offers courses on 

three different age groups —Kids (7-9 years old), Preteens (10-12), and Teens (13-16) —. 

Likewise, there is a set of different proficiency levels for each range of age —K1-K6, PT1-PT8, 

and T1-T12— (Centro Colombo Americano, 2018). The T and PT courses have the same 

evaluation system. It is composed of two separated and independent from each other final grades, 

one oral and one written. To pass the course, students must get a minimum of 3.5 in both. Each 

grade comes from a different set of values or percentages as shown by the following tables 1.1 

and 1.2. 

Quiz 1 Quiz 2 
Written 

assignment 1 
Written 

assignment 2 
Written 

assignment 3 
Homework 

 
= 

 

Final 

Written 

25% 25% 10% 10% 10% 20% 100% 
Table 1.1 Final Written Grade Values 

 

Oral 1 Oral 2 Oral 3 Oral 4  

= 

 

Final Oral 

25% 25% 25% 25% 100% 
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Table 1.2 Final Oral Grade Values 

However, for the purposes of this report, I will delve only into the details of the course of 

this intervention, PT6. This course had 19 students, 6 boys, and 13 girls. Its class schedule was 

from 10am to 11:40am. According to initial observations, the students of this course seemed to 

be reluctant to participate or engage in the class activities. This matter tended to influence the 

flow and atmosphere of the class. One of the possible reasons for this behavior could be due to 

that most of the students had been members of the KTP for a few semesters and were used to the 

program’s methodology. Their behavior was problematic since it affected their learning. Hence, I 

was motivated to choose this particular course to be the focus of my research.  

1.3. Observation and Co-Teaching 

As I already mentioned, my practice at the CCA consisted of a dualistic course of action: 

observation and co-teaching. These actions were crucial to understating the class, it needs, and to 

put the strategies to solve it into action. The observation sessions allowed me to register the main 

characteristics of the course. For this purpose, I kept a journal where I registered the different 

behavior patterns of the students and the pedagogical and classroom management strategies used 

by the head teacher. The team-teaching part was helpful for the whole process since “The shared 

planning, decision making, teaching, and review that result serve as a powerful medium of 

collaborative learning” (Richards & Farrell, 2005, p. 160). Likewise, I also practiced and 

improved my teaching skills with the constant feedback I received from my team-teacher. 

Moreover, from the first classes I taught and observed, I noticed that the students tended to get 

bored and lose interest in the second half of the lessons but also seemed to get motivated with 

activities that required physical movement.  
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1.4. Research Topic and Question 

The issue I noticed during the first couple of classes of this course was that students 

lacked the motivation to carry out effectively the class’ activities. However, as it was outlined 

above, the Colombo’s philosophy states that, in all the classes, students must engage in 

communicative and interactive activities so that they get prepared to communicative effectively 

and spontaneously in English (Centro Colombo Americano, 2016). Nevertheless, they cannot do 

so if they are reluctant to do it. Additionally, according to the Task-based framework employed 

by the CCA, the third and final part of the cycle, the communicative part, is carried out in the 

second hour of the class. However, from the observations, I realized the students’ demotivation 

increased during this part, which was even more worrisome, for the closure of the classes also 

tended to be clouded by this issue.  

For these reasons, I started to wonder how these students could be motivated to 

participate and interact, and to improve the class development. Therefore, I consulted the KTP 

training course bibliography to shed some light on what could be implemented without 

interfering with the Colombo’s strict policy and methodology. As a result, from the First-Day-

Meeting, I found some insights into an effective way to increase attention and improve classroom 

management. After reflecting on this, I thought that short activities that involved movement 

could possibly work as strategies to solve this problematic situation. Hence, the question that 

guided this research was: what is the impact, if there is any, of short physical activities in the 

motivation of EFL advanced level preteens students and in classroom management during 

language classes? 
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Chapter 2: Research Problem 

2.1. Literature Review  

Throughout history, motivation has been one of the most discussed topics by language 

learning scholars. Some of the first language teaching-learning methods to delve into this topic 

are from an affective-humanistic approach, or designer methods (Brown, 2000). 

Desuggestopedia, one of them, stimulates students throughout the integration of the fine arts so 

that in an atmosphere of play, any psychological barriers are removed , and students get 

motivated to learn (Larsen-Freeman, 2000). Likewise, on his work, Principles and Practice in 

Second Language Acquisition, Stephen Krashen (1982) highlights that motivation is one of the 

principal affective variables related to the Affective Filter Hypothesis since learners with high 

motivation levels tend to do better in SLA processes. Moreover, motivation is a central matter in 

the teaching of young learners. Since they are in a limbo between childhood and adulthood, 

special consideration should be applied to them (Brown, 2000).  

Accordingly, even when preteens’ attention span is lengthening, their minds are 

constantly ranging from multiple thoughts that could divert their focus and affect the class. 

Regarding this, Murray and Christison (2002) offer a great insight on the characterics teenager 

have as language learners. One of the challenges for teenager-level teachers is to keep attention 

and interest high. These two factors are crucial for preventing discipline problems that could 

affect the classroom management later on since engaged students tend and seem to learn more 

and behave better. Accordingly, Robert T. Tauber states “discipline [disruption] prevention starts 

with effective, engaging, and enthusiastic teaching” (2007, p. 126). Hence, young learners’ 

teachers must have a precautionary set of strategies to facilitate the management of the 

classroom. 
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In the same fashion, the issue of motivation has been a central focus not only for the 

language teaching-learning field but for other disciplines such as psychology. From the 

psychology perspective, “to be motivated is to be moved into action, or to decide on a change in 

action” (Deckers, 2018, p. 2); thus, there is a link between motivation and behavior or action, 

which is not spontaneous but tends to be induced by environmental or internal motives. 

Accordingly, even if all sources of motivation are present, action would not occur if a person 

lacks energy, knowledge, or competence to do so. Likewise, emotions also serve as motives for 

people to act in a certain way. In other words, emotions tend to make people ready to behave in a 

manner to accomplish the goal of their emotions. This mental process is accompanied by a 

physiological one on the limbic system, which supports the emotional life processes. On this 

physiological process, the amygdala plays a central role since different emotions tend to 

stimulate it (Petri & Govern, 2013). 

Moreover, past research on motivation, classroom management, and physical activity has 

been conducted from different approaches and focuses. One of them has been physical activity 

and students’ attitudes toward it (Bobe, Perera, Frei, & Frei, 2014; Biljana, et al., 2018; Glapa, et 

al., 2018). Also, the long-term effects of cognitive engaging physical activity breaks on 

children’s executive functions and their academic achievement have been explored recently 

(Egger, Benzing, Conzelmann, & Schmidt, 2019). Furthermore, the relationship of physical 

activity and classroom behavior (Carlson, et al., 2015), and students’ engagement with classroom 

brain breaks (Ferrer & D., 2017) has also been researched.  

The findings of those studies highlight classroom physical activity as a promising strategy 

for improving classroom behavior and attention. In addition, they suggest other benefits of 

physical activity in terms of learning and class development (Jensen, 2000). These physical 

activities, also called brain breakers, activity bursts, or brain boosters (Birky, 2019), have been 
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part of studies on different academic contexts such as college or elementary school. However, to 

the best of my knowledge, the impact of short physical activities on language learning 

classrooms has not been researched, and unfortunately, little information has been collected 

about their impact on EFL learners’ motivation and classroom management during language 

classes. Consequently, the purpose of this study is to explore this overlooked topic and to 

implement a series of short physical activities as a possible strategy to solve the problematic 

situation previously explained.  

2.2. Strategies as Possible Solutions  

In virtue of the above, I supposed that a possible solution to the problem would be the 

application of different short physical activities, which would be done just in the middle of the 

classes. This break, after fifty minutes of, usually, sitting down hard work, would energize 

students for the rest of the class (Jensen, 2000). I chose this moment since from the observations, 

I reckoned it was the most effective moment to give students a break. The activities would 

consist of short breaks from the lesson and would be presented as “Stop and Move” activities. To 

make the transition from previous activities smoother, I would use a question or tell students a 

piece of information related to the activity. This would be done even when these breaks intended 

to be a little unexpected and to get learners out of the routine. Following Birky’s (2019) idea, the 

planned duration for each one would be of approximately five minutes. This time would have to 

include the presentation, instructions, development, and wrap-up of the ‘game’ to continue with 

the class normally.  

The motive behind this short time would be giving students just the right amount of brain 

break from the language lesson without interfering with the whole development and busy 

schedule of the class. Due to this last issue, only six strategies were proposed to be carried out 

during this research, yet in each class, a different one would be used. The six activities and their 
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correspondent instructions proposed and implemented for this project are shown in Appendix B: 

Strategies and Instructions. These strategies came from several sources, including my own 

creativity and some ideas from friends and colleagues. The following list presents the names I 

gave to each of the activities: 

1. Correct or Incorrect by moving 

2. Let’s exercise 

3. Zip & Zap! 

4. Secret Agents! 

5. The mirror 

6. Gotcha! 

 
The expected result of the implementation of all the strategies would be initially, the 

acceptance of the students to carry them out since they were usually reluctant to participate. 

Since the proposed activities would imply a little exposure from them, I knew it would be 

necessary to create a space of trust and confidence. Additionally, I hoped there would be a 

positive impact on the students’ motivation during the second half of the classes in which these 

were applied. Specifically, I expected a beneficial change in the students’ behavior, and will to 

learn and participate since it was one of the benefits highlighted by Birky’s (2019) work on 

physical activity as brain boosters. Furthermore, I wanted a positive impact on the students’ 

motivation to finish the class and perform effectively the communicative task of the end of each 

class.  

Chapter 3: Methodology  

3.1. Methodology Used 

This research followed a qualitative approach in order to measure the impact, if any, of 

short physical activities in the motivation of EFL advanced level preteens students during 
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language classes. In this approach, “the data cannot be easily quantified […], and the analysis is 

interpretive rather than statistical” (Mackey & Gass, 2005). One of the characteristic types of 

research that apply this kind of approach is Action Research. According to Richards & Farrell 

(2005), “Action research refers to teacher-conducted classroom research that seeks to clarify and 

resolve practical teaching issues and problems.” (p. 297). Therefore, the investigation reported 

here could be categorized as action research. In these studies, the teachers or researchers 

combine a constant process of diagnosis, action, and reflection on the teaching practices and 

issues identified in their classrooms. During this process, the focus is on issues that are somehow 

both problematic yet susceptible of being changed by an intervention. Hence, after a process of 

initial observation, I noticed a problematic issue, lack of motivation, and implemented an 

“action” to try to solve the problematic situation, all this framed by a permanent reflection on my 

own teaching practices and learning processes of the students. 

Following this order of ideas, to carry out this project, I conducted a preliminary process 

of observation, and based on the results, I proposed and implemented the six short physical 

activities explained in the previous chapter. In addition, I used three action research tools to 

collect data on the impact of these strategies. The data collection instruments used were teacher 

observation, a survey to students, and an interview with the other team-teacher of the course. The 

participants of the research were 17 of the students from the PT6 course, an EFL advanced-level 

preteen students' class. These students had the authorization from their parents to be part of the 

project. Although, all of the 19 students enrolled in it could experience the strategies 

implemented in the classes. To fulfill the study aim, an exhaustive qualitative analysis was 

conducted manually on the data collected throughout the applied instruments, after all the 

strategies were conducted and just before the course ended.  
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Likewise, to analyze the results, I conducted a process of thematic analysis. This type of 

analysis allows researchers to make interpretations from the data beyond evident information 

into more explicit ideas (Guest, MacQueen,, & Namey, 2012). This process implies waiting until 

all the data is collected to be able to decide which the ‘structures of signification’ are (Geertz, 

1973). Hence, I waited until all the strategies were implemented and all the instruments were 

conducted before making interpretations of the results of the innovation. Moreover, the selection 

of different data collection instruments was indispensable for the analysis of the results since it 

allowed for a triangulation between them. Triangulation is the use of two or more instruments to 

“attempt to map out, or explain more fully, the richness and complexity of human behaviour by 

studying it from more than one standpoint” (Cohen, Manion, & Morrison, 2007, p. 141). Since a 

single method may bias the picture of the problem and strategy investigated, I chose these three 

methods, which will be explained further on, to be my different sources of data.  

3.2. Ethical Considerations  

Prior to the data collection, the Coordinator of the KTP was requested a formal and 

official permission for me to carry out and collect information and media evidence for this 

research (see Appendix A: Informed Consent Forms – 1. Letter of Consent for the Institution). 

For this purpose, they provided an official CCA informed consent form for underage 

participants. This form had to be signed by their parents, who were requested to do so and send 

back the signed. Their participation was voluntary and did not affect the course development. On 

this voluntary consent form, they were asked for permission for me to film and photograph their 

children (see Appendix A – 2. Underage Informed Consent Form). However, for ethical 

considerations, all personal information collected on the three-question survey conducted on the 

students was omitted in this report. The data was anonymized, codified, and used exclusively for 

research purposes. Likewise, the other team-teacher of this course was asked to sign an informed 



MOTIVATION & CLASSROOM MANAGEMENT STRATEGIES 19 

 
 

consent form that requested permission to be photographed, filmed, and recorded  (see Appendix 

A – 3. Head-Teacher Informed Consent Form). These procedures were done as part of the ethical 

considerations taken to do this research and to be able to present in this report the information 

collected on the participants.  

3.3. Instruments 

The data collection instruments used were three, teacher observations, a survey to 

students, and an interview with the other team-teacher of the course. The first and permanent 

instrument for this research was observation. Additionally, observation is useful to gather 

information at a close range about matters such as types of language, activities, interactions, 

reactions, and events that occur in our classrooms and the relevant contextual variables presented 

on it (Mackey & Gass, 2005). For this purpose, I kept a teaching journal for the whole semester. 

According to Richards & Farrell (2005), “A teaching journal is an ongoing written account of 

observations, reflections, and other thoughts about teaching, usually in the form of a notebook, 

book, or electronic mode” (p. 68). This diary helped me to register any piece of information or 

behavior pattern I considered relevant for the research and also for future discussion, reflection, 

or evaluation of the whole process. The writing of a journal offers teachers a way of being more 

aware of their teaching and learning (Richards & Farrell, 2005). Throughout the constant writing 

of observations, facts, feelings, and thoughts, it is possible to identify emerging patterns. By 

interpreting these patterns, one could see, tell, and retell experiences so that others may learn and 

grow from them.  

The other two data collection instruments, a survey to students and an interview with 

team-teacher, were only conducted at the final stage of the research. A survey, one of the most 

common methods of collection, is "any written instruments that present respondents with a series 

of questions or statements to which they are to react either by writing out their answers or 
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selecting them among existing answers" (Mackey & Gass, 2005, p. 92). The information 

collected by a survey can shed light on several aspects, such as attitudes, beliefs, motivations, 

reactions, and opinions on learning and classroom instruction and activities (Cohen, Manion, & 

Morrison, 2007). Surveys are useful to gather reported information, typically not available from 

production data alone, from a large group of participants. The questionnaire implemented in this 

research was composed of three-short open-ended questions in Spanish. This was due to it being 

the participants’ native language. Participants were asked to answer them individually. Since the 

objective was to collect their honest and personal thoughts and opinions regarding the 

innovation, this instrument was conducted in their L1 to avoid the interference of a foreign 

language. In addition, it was the best option to allow respondents to express their own ideas in 

their own manner without affecting the quantity and quality of the data. To pilot the 

questionnaire, the three questions were reviewed by two other experienced qualitative 

researchers who gave their approval. The questions asked in the survey were:  

1. ¿Cuál es su opinión sobre los pequeños juegos que hicimos en las últimas clases? [What is 

your opinion regarding the short games we did in the last classes?] 

2. ¿Cómo se sintieron después de hacer estas actividades? [How did you feel after doing 

these activities?]  

3. ¿Repetirías alguna de estas actividades? ¿Por qué si/no? [Would you repeat any of them? 

Why yes/not?] 

The other source of data collection was an interview with my team-teacher. According to 

Mackey and Gass (2005), “Interviews can allow researchers to investigate phenomena that are 

not directly observable, such as learners' self-reported perceptions or attitudes” (p. 173). This 

method was chosen because I considered it was the best way to find out the other teacher’s 

perception of the learners’ performance, behavior, and attitudes and her insights on the strategies 

and their implementation. In addition, since interviews are interactive, a semi-structured 

interview allowed me to elicit additional data when initial answers were vague, incomplete, or 
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not specific enough to fulfill the aim of the questions. This instrument was composed of seven 

open-ended questions in English. It was recorded just after the last strategy was implemented. 

The following list of questions guided the interview.  

1. What is your opinion on the short physical activities in the middle of the classes? 

2. In general terms, how would you describe the students? How are they usually during the 

classes? 

3. Do you think there was a change in the students after these activities? If so, in which 

way(s)? 

4. How would you describe the change? In terms of their behavior, will to learn, or 

participation. 

5. Why do to think these activities influenced the students in that way? 

6. Would you say these activities were beneficial for the development or flow of the 

second/final part of the classes? Why? 

7. In your opinion, what aspects of these strategies would have to be improved for future 

applications? Why? 

Through these instruments, I tried to find out if there was any, perceived from my view as 

the teacher, impact of the short physical activities implemented as the action research 

intervention. Specifically, the expected effect was on terms of the learners’ motivation and on the 

improvement of the classroom management of the course PT6. It is worth pointing out that this 

course was a EFL advanced-level preteen students' class at the CCA. Subsequently, the results 

from these sources of data were analyzed carefully. The emergent findings obtained from these 

instruments are presented in the next chapter.  

Chapter 4: Results 

4.1. Application of the Strategies  

The innovation or short physical activities implemented as strategies to foster motivation 

and improve classroom management were implemented in only seven of the eighteen classes of 



MOTIVATION & CLASSROOM MANAGEMENT STRATEGIES 22 

 
 

the course. Since the whole course was taught in a co-teaching way, the classes were led by turns 

with another experienced KTP teacher. Therefore, the strategies had to be applied only on the 

lessons taught by me, that is the even days on the pace schedule. This fact reduced the possibility 

of applying a bigger number of strategies. However, it was still possible to carry out six different 

short physical activities, a different one per class. In the end, these physical class breaks turned 

to be part of the typical procedure I had for my classes and students noticed it. Accordingly, the 

implementation of each of them also tended to follow a clear pattern.  

The activities were always planned to be carried out just in the middle of the class. I 

included them in my lesson planning, so after fifty minutes of usually sitting-down hard work, I 

started the daily activity. This break was titled “Stop and Move”, but I usually made the 

transition by asking a question or telling students a piece of information related to the activity. In 

Appendix B: Strategies and Instructions, the six activities and the actual instructions shown to 

the students are attached. These transitions were mandatory since it is one of the items of the 

KTP Teacher’s Observation Checklist by which the CCA assesses student teacher’s 

performance. Therefore, I had to do a smooth transition from the previous activity even when 

these breaks intended to be a little unexpected and to break from the routine.  

Five minutes was the initial time planned to carry out the complete cycle of the strategy, 

which is the presentation, instruction, development, and wrap-up before continuing with the class 

normally. However, the duration of this process usually took longer than the time planned for it. 

The reasons and possible explications for this matter will be discussed later. Additionally, since a 

little exposure or movement was necessary to develop some of the activities, in those cases, 

students required time to gain confidence and feel at ease in order to follow the instructions. 

Even with this small reluctance from the students, all the strategies were fully accomplished at 

the end. To illustrate, during the application of the Secret Agents! activity, students were too shy 
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to act at the start. However, after a little persuasion, modeling, and encouraging by me, I got 

them to do it amidst smiles and giggles, which fulfilled one of the aims, to give them a brain 

break and a fun time. Furthermore, to wrap-up the ‘games’ and continue the class normally, I 

employed two techniques. One of them was ‘the standing pretzel’, which consisted of 

intertwining the hands, arms, and legs for thirty seconds to calm down their excitement. The 

other one was wrapping the strategy up with an instruction of forming groups for the next 

activity. For instance, at the end of the Gotcha! activity, I asked students to get in pairs with the 

person that was on their right side. After these techniques, I continued with the rest of the lesson.  

4.2. Analysis and Results   

The instruments used to collect data provided a great insight into the effectiveness or 

impact of the short physical activities implemented as a possible solution to the problematic 

situation. Some interesting aspects noticed by my classroom observations relate to different 

moments of the class —pre, during, and after the strategy—. First, I realized students were 

motivated and engaged after the warm-up, but this energy decreased gradually as the first half of 

the class went by. This fact pointed out it was the most effective moment to give students a break 

by applying the strategy. Moreover, I realized that while the strategies were being carried out, 

students usually seemed to be engaged, entertained, and energetic. This could demonstrate that 

they took these breaks as games. What is interesting about their reaction is that some of these 

positive feelings appear to still be present on many students even after the wrap-up of the 

strategies. This positive effect could be evidenced in their performance, behavior, and 

engagement that improved during the rest of the class. Consequently, I inferred that these 

activities seemed to give students a shot of energy before continuing with other more demanding 

activities such as controlled grammar practice or the communicative task. Also, I discovered that 
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the management and climate of the classroom tended to improve or to ease with their new 

attitude.  

Similarly, the short open-ended survey conducted to students gathered substantial data on 

their reported perception regarding the intervention. It is relevant to mention that all of the 

participants, except one, completed the survey. However, to the question of what was their 

opinion on the small physical games we did in the middle of the classes, all their answers were 

positive. Almost half of the learners considered them fun, cool, interesting, interactive, and 

active. Also, they pointed out the possible learning advantages of these activities. For example, 

they wrote: 

“Son muy chéveres y ayudan a aprender mejor” [They are really cool and help 

me to learn better] 

“Chéveres porque son activos y enseñan más cosas” [Cool because they are 

active and teach me more things] 

“Buenos porque nosotros aprendemos en formas divertidas” [Good because we 

learn in fun ways] 

“Que es súper chévere ya que con estos juegos hacemos como una pausa activa, 

pero al mismo tiempo practicamos ingles” [That is really cool since with these 

games, we do like an Active Pause at the same time that we practice English] 

This latter answer is worth highlighting because I realized the same fact from my 

observations. In other words, even when some of these strategies did not require talking, students 

were motivated to use English to express their comments and also could learn new vocabulary 

such as the names of the exercises on the second activity.  

Likewise, a couple of students pointed out that the interventions were special because 

they involved “doing something different” and made them “feel a different mood”. Accordingly, 

another student agreed with the idea that these activities changed their mood by writing “Me 

parece que estos juegos nos ayudan a tener una mejor concentración y nos distraemos y 
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“descansamos” [I think these games help us to have a better focus and to distract us, and “we 

rest”]”. In the same fashion, another student wrote “Mi opinión es positiva porque nos ayudaba 

a despejarnos y nos ayuda también a tener más energía y actitud en la clase” [My opinion is 

positive because they helped us to lighten up and help us to have more energy and attitude in the 

class]. These comments are crucial because all the participants seemed to like and enjoy the 

strategies. Yet, they are even more relevant in the sense that they shed light on a positive impact 

on the mood, attitude, focus, energy, and disposition of the learners during and after these 

activities and on the class. These results match the emerging findings of the other instruments.  

Furthermore, regarding the second question, all of the students reported they had felt 

better after these breaks. To describe their feelings, they used adjectives such as energetic, 

animated, entertained, relaxed, rested, and happy. To illustrate, a student wrote “más relajados 

después las actividades académicas” [More relaxed after academic activities] while the answer 

of another one was “Bien y descansada porque es como una pausa” [Good and rested because it 

is like an active pause]. In addition, a couple of students mentioned a possible social or 

interactive benefit. For example, they answered “Nos sentimos con más actividad social” [We 

feel with more social activity] and “Feliz por compartir tiempo con amigos” [I feel happy for 

sharing time with friend]. All these results are consistent with the positive perceptions regarding 

the interventions that the participants show in the other two questions and in the other 

instruments implemented.  

The answers to the third question of the survey, would you repeat any of these activities 

and why, conform to the answers of the first one. Specifically, all the answers are positive, and 

their reasons for this are that the games are cool, fun, entertaining, and interesting. Some answers 

were: “Si la del espejo me dio risa” [Yes, the mirror one made me laugh], “Si, ya que son 

entretenidos” [Yes, since they are entertaining], “Si porque son divertidas y me gusta aprender 
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así” [Yes because they are fun and I like to learn like this], and “Si porque jugamos y 

practicamos” [Yes because we play and practice]. The last two answers point out a possible 

learning throughout games, which was also mentioned before in some opinions regarding the 

intervention. In addition, the participants wrote that it was good we would do diverse things such 

as exercises they have never done. From these comments, I could realize they liked doing 

activities that were out of the routine and that this seemed to motivate but also put them out of 

their comfort zone. Also, a couple of students brought up that they would like to repeat these 

activities because they helped them to put more attention and made the class more interesting for 

them. Therefore, I could state these results confirm that the students had a favorable response 

and acceptance toward the intervention. Also, this reaction seemed to have an effect on their 

learning and engagement in the class after these breaks. 

Finally, the last instrument used to collect data regarding the intervention was a semi-

structured interview with my team-teacher. To start, she described my process and practicum at 

the CCA as great and a successful thing because by fostering the game through different 

strategies, I engaged students in the class. Additionally, when asked about the group, she defined 

it as a ‘tough’, ‘super diverse’, and ‘kind of complicated’ because most of the students lacked 

attention and some had a shorter attention span than others. Also, she mentioned that some others 

had a tough behavior since they did not follow instructions or tried to go around the classroom to 

make jokes and make fun of the class. However, according to her, the short physical activities of 

the innovation helped with the problem of attention span. She noticed that before the strategies 

they were not active nor paying attention in class, yet as soon as they finished the ‘play’, they 

focused again. Moreover, she stated that the activities were ‘super worthy’ and students liked 

them because they not only had fun with them but also got motivated and paying attention was 
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fostered by the intervention. Therefore, according to the teacher, the purpose of this project was 

achieved since students got motivated and paid attention.  

My interpretation of her comments is that these activities were beneficial for the 

development and flow of the classes. This fact may be because the students seemed to be more 

motivated, active, and engaged in the class after the interventions. Accordingly, the teacher 

stated that their reaction contributed to their learning by making it meaningful. Since the 

activities gave students a break after long tiring periods of study, she said that they help them 

recover the focus for other ‘boring’ activities such as grammar practice. Additionally, as she saw 

it, students were more active and engaged at the end than in the middle or even at the beginning 

of the lessons. Finally, as a final reflection, she mentioned that, for future applications, the 

instructions of some strategies must be improved because sometimes students struggled to 

understand them immediately, which wasted time. For this reason, she suggested making them 

into short steps that students can follow, so the class is not affected by this kind of activities. 

Chapter 5: Implications 

5.1. Positive Results and Aspects to Improve  

Even when most of the students of the course lacked motivation and attention, the short 

physical activities implemented in the middle of the classes seem to have helped with this 

problematic situation. They seem to have had a positive impact on the students and the class 

development and flow. The activities helped with the issue of attention and motivation by giving 

students a break after long and tiring periods of study and activating them through physical 

movement. The favorable effect of the innovation could be evidenced in the mood, attitude, 

focus, energy, motivation, and engagement of the students by comparing it during different 

moments of the class —pre, during, and after the strategy—. Specifically, as the first half of the 
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lesson went by, the students’ energy and engagement in the class decreased gradually, that is 

they were not as active or focused. However, while the strategies were being carried out, the 

climate of the class changed. The activities were interesting for the students, so they tended to 

get energetic, animated, relaxed, and entertained. However, this change in their mood tended to 

be present even after the ‘play-time’ was over, which could be noticed in their performance, 

behavior, and engagement that improved during the rest of the class. This boost of energy helped 

them to focus again and pay attention in order to continue with other more demanding activities 

of the lesson.  

As a result, the enhancement of the students’ motivation and engagement in class 

benefited their learning and eased the classroom management and climate. Students who are 

engaged in the class participate more. By increasing their participation, students’ talking time 

and the possibilities of getting a more effective learning also expanded. In addition, as I 

expected, their new attitude contributed to improving their performance during the 

communicative task of the end of each class. Also, since they were focused, the outbreaks of 

indiscipline lessened considerably in the second half of the class. Moreover, thanks to the 

students’ comments on the strategies, I found two unexpected favorable results. First, these 

strategies provided students with spaces for possible learning by presenting new vocabulary they 

could learn and also by giving them the motivation to use English to express themselves during 

the games. This seemed have happened in the few activities that actually required some talking. 

Second, during these spaces, learners have the opportunity to interact in a meaningful and natural 

way between them, which could contribute to their social skills in their target language. Finally, 

thanks to the interview with the other teacher of the course, I realized that these strategies 

sometimes made students even more active and engaged at the end of the lesson than even at the 
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beginning of the class. This fact highlights how physical activity or movement could contribute 

to boosting students’ motivation and attention during class.  

Although the implementation of these strategies could be considered a success because 

they achieved their aim, the instructions of some of them could be improved. Since they were a 

little unclear or too complex, students could not understand them right away which made their 

development longer than expected. In order to avoid future issues on this matter, it would be a 

good idea to review and adapt them according to the level in which they are going to be 

conducted. For example, the instructions could be turned into a series of short steps for students 

to follow, so low-level classes could carry them out without affecting the time management. 

Additionally, many more activities could be added to this set in order to have more options 

suitable for learners of any level or age. Likewise, these other strategies could mix different 

types of activities with movement and language learning such as strategy 1. Correct or 

Incorrect! that helped students review a grammar topic. Moreover, the way in which the 

interventions were introduced and wrap-up could be varied in future applications. Finally, 

another aspect to improve would be in terms of the methodology since, in this research, the 

impact was only analyzed through the perception of the participants. If these strategies are going 

to be implemented again, the success of the interventions could be measured with more variables 

or different instruments. For example, the researcher could make an analysis of the students’ 

performance, interaction, or participation after every strategy. However, even if the instruments 

are still the same, the participants’ insights on the interventions could be collected after every 

strategy in order to discover which strategies are the most effective or assertive to fulfill the 

research’s aim. 
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5.2. Limitations 

The limitations of this research were mostly in terms of institutional norms, time, and 

scope. To start, since the CCA is a very strict institution with the implementation of their 

pedagogic framework, I could not carry out any research that tried to directly modify its teaching 

methodology. Also, I could not interfere with or propose a change in their communicative 

philosophy or lesson plan protocol. Hence, I chose this issue, lack of motivation, to conduct 

action research because it did not impact the development of the classes or task-based learning 

methodology directly. Conversely, I used a classroom management principle presented on 

the First-Day-Meeting, they have for KTP teachers, as inspiration for this topic. For this reason, I 

could explicitly include the “Stop and Move” activity every week on the lesson plans for this 

course. Likewise, I had to pay careful consideration to the way in which I presented these break 

moments since transitions between activities were mandatory. In fact, as mentioned earlier, it is 

one of the items of the KTP Teacher’s Observation Checklist by which the CCA assesses student 

teacher’s performance.  

Moreover, time was also a limitation of this research. Since the course had a busy lesson 

schedule for each class, I could not and should not spend more time than planned on carrying out 

the activities. For the same reason, I decided to apply only the three data collection instruments 

already presented and to collect information only once during the research. Hence, I chose the 

end of the interventions as the best moment for their application. I did so by taking a couple of 

minutes from the last class to carry out the students’ survey and ask my teacher for just a couple 

of minutes to do the interview. Also, even if I had proposed more than the six short physical 

activities of this report, I could not have implemented them. The reason for this was that the 

strategies had to be applied only in the lessons taught by me. Consequently, I only had nine 

classes available to implement the innovation.  
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Finally, due to all the difficulties mentioned above, the results and conclusions of this 

research are very limited in terms of scope. The short duration and narrow coverage of the 

research did not allow me to arrive at stronger conclusions. In addition, as I mentioned already 

the instruments of data collection were limited to only the reported perception of the participants, 

students and team-teacher, and my own observations and reflections registered in a teaching 

journal. Therefore, the measure of the impact of these short physical activities in the motivation 

of EFL advanced level preteens students and in classroom management during classes is limited. 

Conversely, the fact my team-teacher and I coincided that the course was a difficult one may 

have some effect on the implementation of these activities. For instance, the development of the 

activities could have taken longer due to difficulties managing the students. However, the 

conclusions made from this research still offer a great insight regarding the use of physical 

activities to enhance the motivation and classroom management and climate on an EFL advanced 

level preteens students class.  

Chapter 6: Conclusions 

As it was mentioned before, this research started from a need I identified on my students, 

then I proposed and implemented an ‘action’ to try to solve it. Specifically, at the initial stage of 

this action research, I observed that students lacked motivation during classes, particularly during 

the second half of them. Therefore, after a process of reflection and investigation, I thought about 

a series of short physical activities as strategies to foster motivation on these students and 

improve the management and climate of the classroom. These interventions consisted of 5-

minute physical breaks from the lesson and were presented as “Stop and Move” activities. This 

time included its presentation, instructions, development, and wrap-up. They were done just in 

the middle of the class to give students a break after fifty minutes of usually sitting down hard 

work. Likewise, each class a different one of these activities was carried out. Moreover, these 
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breaks intended to get learners out of the routine and to generate a beneficial change in the 

students’ will to learn, behavior, and participation. To know what the impact was, or if there 

even was any, I applied different data collection methods, such as a survey to students and an 

interview with my team-teacher, in order to have several sources of information and de able to 

compare them by establishing relations between the results. 

With the student’s answer to three short open-ended questions and performance, my 

observations and reflection from my teaching journal, and my team teacher’s insights, I made 

some conclusions about the action. First, the series of short physical activities proposed and 

implemented as a possible solution to the students’ lack of motivation had a positive impact on 

them. The activities contributed to lessening the issues of motivation and attention since they 

gave students a break after long and tiring periods of study. Specifically, this favorable effect 

was evidenced in the mood, attitude, focus, energy, motivation, and engagement of the students. 

Moreover, the strategies benefited their learning and eased the classroom management and 

climate since they enhanced students’ motivation and engagement not only during the game but 

even after. These activities helped with the problem of attention span by providing a boost of 

energy that usually continued to be present on the students through the whole second part of the 

class. All these favorable reactions were a product of the physical activity that activated students 

mentally and physiologically. 

Furthermore, these results highlight many possible benefits from the use of short physical 

activities as waking-up activities on young learners’ language classrooms or in any classroom. A 

pedagogical consideration would be the improvements in classroom management and climate 

that could be obtained by improving teacher’s teaching practices throughout these strategies. 

Likewise, they foster meaningful learning by motivating and energizing students in order to 

perform effectively the tasks or activities done in class. In addition, this type of strategies could 
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useful, if adapted, to activate or cheer up any class of any grade, level, or age. They could be 

very practical, short, and do not have to interfere with the development of the lesson. Also, 

activities like the ones mentioned here could be part of the repertoire of waking-up activities of 

any teacher from any field not only languages. They could be applied any time one sees fit. 

Additionally, these ‘games’ could be used as tools to create rapport with students because they 

are spaces for fun that students and us, teachers, can use to laugh with and work together as a 

team. Finally, the activities of this intervention could become a teacher’s identity since they 

could make students remember him or her for these.   

To conclude, I consider that this project is only an exploratory research on this broad 

topic that is motivation in the language classroom. Therefore, there is still a broad field from 

which approach it. A possible approach for future research on this topic could be putting into test 

several activities that integrate language learning and physical movement to energize students 

and foster learning at the same time. This should be done in order to find the most effective 

strategies to activate students when they are lacking motivation in class. Also, a product from 

this kind of research could be a handbook on how to apply short physical activities to foster 

learning in the language classroom, and that collects all of these activities. This book would be 

useful for experienced and new teachers to improve their teaching practices and acquire new 

classroom management techniques.  
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Appendix A: Informed Consent Forms 

1. Letter of Consent for the Institution  
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2. Underage Informed Consent Form (CCA)  

 

 

 
CONSENTIMIENTO INFORMADO PARA MENORES DE EDAD 

 
DIA  MES  AÑO  

 
 
 
Actividad: Grabaciones de video e imágenes de clase.  
 
Yo ____________________________________________, identificado con el documento de 
identidad número __________________ de ________________ padre/madre o tutor/tutora del 
menor ________________________________, identificado con el documento de identidad 
número __________________ de ________________ autorizo al Centro Colombo Americano a 
usar la(s) fotografía(s) y videos tomados en los que aparece la imagen del menor para que sea(n) 
utilizada(s) en cualquier forma de comunicación institucional que pueda interesar a la 
organización por tiempo indefinido y para propósitos estrictamente de desarrollo profesional del 
docente, sin que por ello pueda recibir alguna prestación económica. 
 

Declaro de manera libre, voluntaria, expresa e informada que conozco y acepto la política de 
tratamiento de datos del COLOMBO, la cual se encuentra publicada en su página 
www.colombobogota.edu.co. Contacto: servicioalcliente@colombobogota.edu.co. 

 
 
 
 
Cordialmente, 
 
 
 
 
__________________________________ 
Firma 

Documento de identidad: 
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3. Head-Teacher Informed Consent Form  

 
 

 

CONSENTIMIENTO INFORMADO  
 

DIA  MES  AÑO  
 
 
 
Actividad: Grabaciones de video e imágenes de clase. 

 

 
Yo ____________________________________________, identificado con el documento de 
identidad número __________________ de ________________ profesora titular del curso 
PT621, del semestre 2019-2, autorizo al Centro Colombo Americano a usar la(s) fotografía(s) y 
videos tomados en los que aparezco para que sea(n) utilizada(s) en cualquier forma de 
comunicación institucional que pueda interesar a la organización por tiempo indefinido, sin que 
por ello pueda recibir alguna prestación económica. 
 
 

Declaro de manera libre, voluntaria, expresa e informada que conozco y acepto la política de 
tratamiento de datos del COLOMBO, la cual se encuentra publicada en su página 
www.colombobogota.edu.co. Contacto: servicioalcliente@colombobogota.edu.co. 

 
 
 
 
Cordialmente, 
 
 
 
__________________________________ 
Firma 

Documento de identidad: 
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Appendix B: Strategies and Instructions 

1.  

2.  

3.  
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4.  
Theme song: https://www.youtube.com/watch?v=dWfLThXoC8Y&feature=emb_logo 

 

5.  
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6.  

 
 

 

 

Other sources:  

Doman, M. (n.d.). Top 10 Ways to Wake-up Your Students. Retrieved from Simple K12.  
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Appendix C: Class Photos 

 

 

 



MOTIVATION & CLASSROOM MANAGEMENT STRATEGIES 45 

 
 

 

 

 



MOTIVATION & CLASSROOM MANAGEMENT STRATEGIES 46 

 
 

 

 

 



MOTIVATION & CLASSROOM MANAGEMENT STRATEGIES 47 

 
 

 

 

 


