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Classroom Strategies to Foster Participation in Class and Increase Positive Attitudes 

Towards Interaction. 

CHAPTER 1: INTRODUCTION 

1.1 Importance of the Practicum 

For student-teachers, the process of the practicum is a valuable factor that leads future 

teachers to put the learned theory into a real context: the classroom. This process helps future 

teachers to enrich their professional development with the first-hand experience and expand their 

teaching skills as they confront real socio-cultural environments in which they must adapt those 

abilities to the real world. According to the National Commission on Teaching and America's 

Future (as cited in Tuli and File, 2009), "fully trained teachers are far more effective with 

students than those who are not prepared" (p. 109-110), but academic courses do not replicate 

real life. Therefore, the practicum becomes a significant part of the pre-service teachers' 

education because it provides practical knowledge that can help to start to build expertise at the 

beginning of a professional life as teachers. Likewise, future teachers must have a high-quality 

place to develop their practicum since "the factor with the strongest impact on retention seems to 

be the quality of the first teaching experiences, and what student-teachers experience in their 

practicum creates their view of the profession" (ITTL, 2015, par. 4). Thus, schools, centers, and 

institutions are organizations that can provide to practitioners this first glance of what teachers 

can face in real life and along their profession. This paper, therefore, reports my experience as 

student-teacher or practitioner in a T5 course at the Centro Colombo Americano Bogota between 

July 27th and November 23rd, 2019, and aims to develop some matters founded in the classroom 

through an action research. The impact of this kind of research was reduced because of the 

curricular circumstances the institution has, and the role the practitioner plays in the institution.  

 

1.2 About the Institution  

According to the U.S Embassy in Colombia, “Colombian/American Binational centers 

(BNCs) in Colombia are autonomous, non-profit cultural and educational institutions” (par. 1) 

that host more than thirty thousand EFL students collectively.  Furthermore, those institutions 

offer libraries, U.S educational advising programs, and sociocultural and art activities. The 

Centro Colombo Americano is a binational center located in Bogotá. This institution is 
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recognized by the embassy of the United States of America, and it is a member of the Red de 

Centros Binacionales, which has prestigious institutions in it such as the Alliance Française, 

British Council, and IBRACO to reinforce international relations between Colombia and specific 

countries. For more than seventy years, the Centro Colombo Americano Bogota (CCA) has 

contributed and boosted relations between Colombia and the United States through its English 

programs and cultural activities offered to the general public. Also, it has four branches 

(Downtown, Niza, Calle 100, and Soacha) in Bogota and a library with more than forty thousand 

books where most of them are in English. Their English programs are offered to children, 

adolescents, and adults, and it also offers a TEFL certificate program to teachers. In its quality 

policy, the CCA (2019) establishes that these services are under high-quality standards that meet 

requirements with a value promise that is based on trust. Likewise, its management system, 

based on a complete, qualified, and talented workforce, is oriented to meet its audience needs 

and constant improvement of offered services.  

As mentioned before, the Centro Colombo Americano extends its offer to a young 

audience. The Kids and Teens program (KTP) at Centro Colombo Americano offers English 

courses to children, pre-adolescents, and adolescents from seven to seventeen and up years old 

on Saturdays and vacations. Vacation and semester courses are similar because they both use the 

same methodology, class books, and assessment system, but they differ in intensity. Semester 

courses for kids and teenagers are on Saturdays from February to June and from July to 

November, and they last two hours per day. Vacation courses are from Monday to Saturday for 

nine days, and they last 4 hours a day. Therefore, these courses offered in June and November 

are intensive. The CCA offers five different types of courses to young learners, depending on 

their age. First, they offer K courses that are classified into six levels (K1 to K6), which are 

aimed at kids from seven to nine years old. Likewise, they have PT courses for students between 

the age of ten and twelve. These courses are split into eight levels (PT1 to PT8). Furthermore, 

they offer T courses that are for students between the age of thirteen and sixteen. They are 

distributed into twelve levels (T1 to T12). Finally, there are G courses in which seventeen-years-

old and up students can take English courses from the first to last level (G1-G12).  

Courses in KTP have a communicative approach where the main objective is to develop 

students' skills such as listening, reading, written, and oral production to fulfill real purposes and 
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interact in real situations (CCA, 2016). Its courses methodology is based on the next principles 

and pedagogical practices that teachers are expected to support in their classes:  

● Speaking and interaction as key elements in communication. 

● Simulation of real communicative situations.  

● Activities and games based on learning goals. 

● Evaluation through communicative tasks.  

● Presentation of grammar and vocabulary in context and in a meaningful way.  

● Activities that appeal students’ interests to have dynamic classes.  

● Development of autonomy through applications of learning strategies, homework, and 

additional practice at home.  

For those reasons, teachers must provide students with tools that foster meaningful, self-

conscious, and autonomous English learning in classrooms and outside them (CCA, 2016, 2018). 

Therefore, students learn strategies to acquire study routines such as class preparation and 

platform that help them to consolidate what they learn in class.  

 

1.3 About the Syllabus and the Class 

The Kids and Teens program has designated a range of books according to the age of 

students (See Table 1). The syllabi of courses are adapted from certain units of a book and to 

follow a pacing schedule with determined dates depending on the course. The course assigned to 

me by the CCA was T5. The book that is designated to this level is World English 1 by Cengage 

from Unit 5 to 8 (See Table 2), and, according to the CEFR (Common European Framework of 

References), this book coincides with an A1 level in English.   

 

GROUP AGE COURSES BOOK 

K -KIDS 7 to 9 K1 to K6 

(Introduction to English) 

Our World 

PT - PRE-TEENS 10 to 12 PT1 to PT8 

(English Basic Program) 

Uncover 

T - TEENS 13 to 16 T1 to T12 
(English Basic Program) 

World English 

G - GROWN-UPS 17 and up G1 to G12 

(English Basic Program) 

World English 

 

Table 1. Ages, courses, and books 
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 Contents from the book define the objectives of the course. The course has to cover four 

units from the book, and every unit has an objective to reach. In total, there are four main 

objectives to cover in the whole course. The objectives of this course are: 

• To talk about sports and other free-time activities. 

• To talk about past vacation trips. 

• To talk about how people communicate 

• To talk about the future to make plans and predictions. 

Every unit has four lessons, each one with a goal to accomplish the main objective of the unit, so 

a different lesson must be covered every class according to the pacing schedule to complete the 

four units.  

COURSE BOOK UNITS COURSE BOOK UNITS 

T1/G1 
WORLD ENGLISH 

INTRO 
1-4 T7/G7 WORLD ENGLISH 2 1-4 

T2/G2 
WORLD ENGLISH 

INTRO 
5-8 T8/G8 WORLD ENGLISH 2 5-8 

T3/G3 
WORLD ENGLISH 

INTRO 
9-12 T9/G9 WORLD ENGLISH 2 9-12 

T4/G4 
WORLD ENGLISH 

I 
1-4 T10/G10 WORLD ENGLISH 3 1-4 

T5/G5 
WORLD ENGLISH 

I 
5-8 T11/G11 WORLD ENGLISH 3 5-8 

T6/G6 
WORLD ENGLISH 

I 
9-12 T12/G12 WORLD ENGLISH 3 9-12 

Table 2. Distribution of books 

The T5 course class began at 10 a.m. and finished at 11:40 a.m. every Saturday in the 

classroom 404 on the fourth floor at the Niza branch of the CCA. The course lasted from July 

13th to November 23rd. The class was taught to nineteen young students between thirteen and 

fifteen years old, and it was made up of ten females and nine males. Students are graded in a 

scale from 1 to 5 during the semester, and they will get two independent grades: one final oral 

grade and one final written grade. These two grades are not cumulative, and students must get a 

minimum of 3.5 in both in order to pass the course. Every grade has a different distribution as 

follows:  

 

Quiz 

1 

Quiz 

2 

Written 
assignment 

1 

Written 
assignment 

2 

Written 
assignment 

3 
Homework 

 

 

= 

Final 

Written 

25% 25% 10% 10% 10% 20% 100% 
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Oral 

1 

Oral 

2 

Oral 

1 

Oral 

2 

 

 

= 

Final 

Oral 

25% 25% 25% 25% 100% 

Table 3. Distribution of percentages 

As shown in Table 3, the final oral grade is the result of the additions of four partial grades that 

equal to the students’ oral performance in class. This suggests that the assessment of this grade 

must be an ongoing process throughout the semester and in different parts of the class based on 

class observation and a rubric that the CCA provides to give more complete feedback to students 

about their oral performance in class, in which teachers can grade attitude, participation, 

interaction, cooperation, communication, vocabulary, grammar, and pronunciation. Regarding the 

final written grade, there are two official quizzes given by the CCA, three written reports assigned 

by the teacher, and the last grade corresponds to homework compliance, which includes the web 

platform and class preparation. 

 

1.4 Observation and Co-Teaching 

 The observation and co-teaching process were organized by the CCA. The institution 

programmed a schedule with dates in which practitioners must teach and observe classes. One 

Saturday student-teacher must teach, while the team teacher observes and gives feedback, and next 

Saturday, the student-teacher observes the team teacher's class to see the different dynamics in the 

classroom. While teaching, the assigned team teacher observes the practitioner and takes notes 

about different aspects that the practitioner should handle in the classroom, such as timing, 

language, classroom management, and development of activities. After this, the trainee and team-

teacher talk about aspects to improve in the next class the practitioner teaches. In my case, my 

team-teacher in the T5 course worked for almost five years at the CCA, and he wanted me to take 

control over the course. Therefore, he gave me this opportunity at the beginning of the third unit, 

and I had to lead not only the next four classes as planned at the beginning of the practicum but 

the remaining eight classes. In total, I taught twelve classes instead of the eight classes that the 

CCA scheduled at the beginning of the semester, which was very positive because I was able to 

apply my research in a steadier pace.  

In the semester, I planned classes, created activities following the Colombo’s methodology 

mentioned before, and graded students’ oral and written performance. In class, I did not only take 

notes about strategies that my team teacher used to manage the different aspects in the classroom, 



Participation and Interaction 

6 
 

but I also observed my students’ behavior, interactions, and participation in class. While teaching, 

it was easier to observe these aspects because I was able to walk around and listen closer. Likewise, 

I took notes about those aspects in my journal to justify oral grades as the ongoing process in the 

CCA required, and at the same time, I used those records to find patterns and similar characteristics 

in my students to enhance their English learning process. In the first eight classes of the semester, 

I taught and observed as planned, and identified some persistent issues in my course. 

 

1.5 Research Problem and Research Question 

 At the beginning of the semester, some of them did not have the best attitude and 

participation in class. I thought it was normal because students were getting used to different 

dynamics in the classroom and their lives since they are teens. Even though they were almost 

midway the courses, had taken courses at the CCA before, and the topics were related to current 

topics that would be interesting for them, almost all of them did not want to participate by 

themselves in the class and did not have the best attitude when I called them to participate or to 

talk in pairs or groups as they must do to get a good oral grade (See Appendix A for oral 

performance rubric). These difficulties persisted most of the time and almost the first eight 

classes they had, and this was affecting their oral grade. When I observed my team-teacher, I 

noticed the same issues in students. The first conclusion that I drew from my observations while 

teaching and observing my team-teacher was that they were not comfortable enough to talk, be 

observed and heard by other partners and teachers while talking in pairs and different people in 

the classroom. I noticed this because while monitoring their oral performance when they talked 

with partners, they tended to give short answers and not develop their ideas. Additionally, they 

reduced their production when teachers approached their groups to hear their contributions.  

On the other hand, another conclusion that I draw was the lack of motivation to 

participate in the class in front of the rest of the course and teachers. They did not participate by 

themselves when teachers asked a question about a topic in the class as they are intended to do, 

such as in grammar explanation or listening parts of the class. Furthermore, they put weird faces 

and groan when calling their names to participate in any activity or explicitly refused to 

participate in class with phrases such as ‘No’, ‘I don’t know, teacher’, ‘Why me?’, or ‘X can 

answer that question better.’ Evasive answers were usual when asking students to participate. 

Those issues founded in the classroom led me to the main questions of my research: How does 
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class management strategies encourage students to participate in class and have a positive 

attitude towards interaction? What kind of strategies should the teacher use in the classroom to 

accomplish this matter? This paper aims to answer these questions based on my experience as a 

student-teacher and my context.  
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CHAPTER 2: THE STRATEGIES AND THEORETICAL DISCUSSION 

 

2.1 The Implemented Strategies, Materials, and Techniques 

After considering the problems of participation and interaction in the T5 course 

mentioned before due to lack of motivation and confidence, I decided that possible solutions to 

the issues founded could be the implementation of positive reinforcers and a relaxed 

environment to encourage participation and interaction, respectively. I believe these strategies 

could work in this environment in which students know how to use English and have the 

necessary vocabulary to expand ideas and participate in class. Task-Based Learning (TBL) 

methodology is implemented in the classroom and provide the necessary input for them to 

communicate. Therefore, students could be able to produce and interact as much as they want, 

and it is required to do so. 

I decided to implement the next strategies based on my personal experiences and the 

observations that I did while teaching in the T5 course. First, I noticed in my classes that they 

liked to compete for rewards. In warm-ups, where they had to work vocabulary and 

communication, they were more active and collaborative while working in pairs or groups to win 

points. Also, they used the target language most of the time because a rule in warm-ups is not to 

use Spanish. Therefore, I think that the implementation of positive reinforcer, such as candy, for 

participation could foster their participation throughout the class. Not to make them compete but 

to motivate them to participate. Second, from my personal experience, I believe that a relaxed 

space in which we can share our ideas, enjoy the different visual and sonorous stimulations, and 

use the target language altogether can also motivate us to learn more in an EFL classroom. For 

those reasons, I decided to use background music in English such as pop, rock, and indie while 

they are working and talking in pairs in the target language to lower their affective filter and 

enhance interaction among them through a comfortable and safe environment. In this way, those 

strategies as part of classroom management could work as tools to encourage them to take part in 

class and collaborate with their partners while talking. 

 

2.2 Theoretical Paradigms 

As it was decided, candy as positive reinforcer and background music as a mechanism of 

relaxation were the chosen tools to foster participation and interaction in the T5 classroom. 

Participation in class and interaction are essential in a TBL environment since the negotiation of 
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meaning is important to develop the task as a process (Raith, 2013). Furthermore, the 

constructivism view of learning suggests that the students must be the constructors of their 

knowledge through social interaction (Kauchak & Eggen, 2007). Therefore, strategies that foster 

participation and interaction in the EFL classroom with a TBL approach are essential to improve 

language learning processes. First, candy could encourage students to participate in class as they 

could see it as a reward for doing it. The use of candy could work for students since this 

technique serve as extrinsic incentive to foster these factors that contribute to their learning. 

According to Ng and Ng (2015), “a learner's total motivation is most frequently a combination of 

extrinsic and intrinsic motivation” (p. 24). The self-motivation that students have towards 

learning a language is not enough. Teachers’ class management and practices, as such, must be 

encouraging and challenging for students to keep them motivated through their language learning 

journey.  

In this research, the concept of an old view of teaching and learning was used: 

reinforcers. As Skinner (1938) stated in his first book, Behavior of Organisms, reinforcers are 

anything that conducts to the desired response. In a classroom, these reinforcers could be from a 

candy to a grade. Therefore, the behaviorist view of learning and teaching see reinforcers as tools 

that can influence and change students’ behavior. Recent investigations found that these 

motivational strategies such as reinforcers can be useful to create a better classroom environment 

in which students are motivated to participate and learn, and it also can improve teachers’ 

classroom management and practices (Bernaus and Gardner, 2008; Guilloteaux & Dörnyei, 

2008). Even though Brown (2001) states that the learner with intrinsic motivations has a higher 

rate of success in learning a language than the one that only has extrinsic motivations, studies 

and researches show that teachers are able to motivate students extrinsically because learners of a 

foreign language generally depend on this extern inspiration, and such motivations can enhance 

intrinsic motivations by challenging students to work harder. (Krieguer, 2006; Mercer & 

Kostoulas, 2018; Noels, Adrian-Taylor, Saumure, & Kats, 2019). It is worth to highlight that the 

type of reinforcement used was not applied as a language learning mechanism in this research 

but as a stimulus for students to participate in the class and to seek a change in their behavior 

(stimuli). Therefore, the combination of extrinsic and intrinsic motivations can enhance learning 

processes by encouraging students to participate actively, negotiate meaning, and interact with 

partners. 
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As a facilitator, the language teacher must understand and be guided by different 

strategies based on the context and population to boost the learning process and autonomy in 

students (Kumaravadivelu, 1994). According to this holistic perception, even if teachers are 

attached to an approach, as happens in this investigation due to the stablished methodology in the 

institution (TBL), they can apply other techniques to enhance some aspects in the classroom. 

Consequently, in this research, the background music was used as a tool of relaxation that could 

increase positive attitudes towards interaction. This strategy belongs to a humanistic approach: 

Suggestopedia. This method “emphasizes the affective aspects of learner and learning situation 

in an effort to decrease psychological barriers such as tension, anxiety, fear, frustration, 

inhibition, boredom, and other factors” (Venkanna & Glory, 2015, p. 129). As it is stated before, 

interaction in classrooms with a TBL approach is central, and background music can set a 

pleasant classroom atmosphere to accomplish this goal of interaction since learners do not feel 

under pressure to interact and learn in the classroom. (Cunningham, 2014; Bylygbashy, 2018; 

Shimbo, 2008; Schiffler, 1992; Venkanna & Glory, 2015). In other words, implementing these 

kinds of strategies can reduce reticence in EFL classrooms and can create a safe space in which 

students can feel comfortable while talking and discussing topics about the class. 

 

2.3 Application Protocols and Expected Results 

Candies were implemented with the idea of being motivators to trigger participation in 

class. This strategy was applied in activities in which they have to participate in class as a group 

and individually with the teacher. Furthermore, candies served as a tangible and immediate 

reward to compensate participation in class besides the grade that they were going to receive 

based on their oral performance at the end of the unit. On the other hand, the background music 

was implemented with the means of fostering a positive attitude towards interaction since it was 

going to provide a relaxed atmosphere. This strategy was going to be applied every time they 

were going to interact with partners.  

Implicitly, every time that they were going to receive candies during activities and 

explanations equaled to gain positive points for the third oral grade, but they were not going to 

know it until seeing the increment in their oral grade at the end of the unit. Therefore, students 

were expected to not only feel this motivation to participate because of the candies in the next 

unit, but they were expected to be aware of the importance of participation since their grades 
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have increased in this unit. Also, in the matter of interaction and music, learners were expected 

to lower their affective filter and feel comfortable while talking, producing and interacting in the 

target language, since they were not going to feel observed and judged by the teacher and 

partners. Furthermore, they were expected to express their perception about the strategies at the 

end of the courses when the strategies were already applied.  
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CHAPTER 3: METHODOLOGY 

 

3.1 Literature Review of the Methodology Used 

As mentioned before, the process of the practicum is an important episode in which the 

students-teacher experiments, experiences, and puts in practice the theoretical knowledge in a 

real context. According to Kostoulas and Lämmerer (2015), “action research is a form of 

disciplined inquiry that aims to understand, improve and reform practice” (p. 7). Therefore, the 

practicum combined with action research becomes significant because it allows student-teachers 

to create solutions to real issues that happen in the classroom through classroom-based 

investigation. This kind of research helps to improve the practices in the classroom as teachers 

become insightful upon them while using observation as the principal tool to make decisions 

(Parsons & Brown, 2002). I followed the cycle process that Kostoulas and Lämmerer (2015) 

state for action research: define a problem in the classroom, collect data trough observation and 

diary’s annotations to understand it, analyze data to introduce a possible strategy to address the 

problem, introduce and monitor change, and “then, research methods are used to evaluate the 

procedure and identify possible next steps” (p. 8). I identified persistent and problematic 

situations that were affecting students’ performances and my practices as well and intended to 

work in those issues through the application of some strategies that could help to improve them. 

In this type of investigation, there are different tools to collect data such as field notes, journals, 

questionnaires, surveys, interviews, reflections, records, checklists, rubrics, rating scales, and 

tests (Mertler, 2009). The data collection tools used in this action research were field notes 

combined with a teacher’s diary, two short surveys to students, and an interview with the team-

teacher of the T5 course.  

 It is valuable to highlight that this action research used a key feature of exploratory 

practice (EP), another type of classroom-based research. It was that the investigation adjusted “to 

the regular routine of the classroom, so as to minimize the burdens on the teachers (and the 

learners) involved on the project” (Kostoulas & Lämmerer, 2015, p. 9) because of the constraints 

the practitioner has at the institution due to its unalterable methodology (TBL). Therefore, this 

action research was not as invasive as it is usually. This is going to be explained further in the 

fifth chapter (5.2) of this paper. 

 

3.2. Ethical Considerations 
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 As it is shown in Appendix B (1), I sent a letter of consent to the coordinator of Centro 

Colombo Americano. There, I formally stated the intentions of my research, asking the CCA to 

allow me to implement the strategies that I mentioned in chapter two in this paper. I also 

explained the dates and the course in which the strategies would be applied. Furthermore, I 

specified and guaranteed the anonymity of participants and the confidentiality of personal data in 

this research. Likewise, I mentioned the data collection tools in which I would keep a record of 

my research. Because of the limited scope of the research as a result of practitioners’ constraints, 

the consents procedure in this institution is asked directly to the coordinator Pilar Bravo due to 

administrative policies in the CCA. Similarly, the format used for parents’ consent was made by 

the CCA (See Appendix B (2)) and presented to parents as a formal proposal from the institution. 

There, the institution explained to parents that they would not receive an economic benefit and 

that the data recollected would be used for academic purposes exclusively. 

 

3.3 Instruments 

3.3.1 Classroom Teaching Diary 

 “Observation is used in the social sciences as a method for collecting data about people, 

processes, and cultures” (Kawulich, 2012, p. 150). In a classroom where an ongoing process of 

observation must take place to give oral grades, field notes about different aspects of the 

students’ performances in the classroom are important. Due to the feature of the EP included in 

this research, I did a combination between those notes and my teacher’s diary. According to 

Richards and Lockhart (1996), a journal is the written record of events that happened in the 

classroom while teaching. They state that “keeping a journal serves two purposes: [First,] events 

and ideas are recorded for the purpose of later reflection. [Second,] The process of writing itself 

helps trigger insights about teaching” (p. 7). Therefore, this combination allowed me to keep a 

record of what happened in the classroom and my reflection of my teaching practices at the same 

time, which facilitated my labor as a teacher and researcher because it enabled an easier data 

recollection. Furthermore, it helped me to find behavior patterns in students, that I saw in the 

classroom, through written evidence that repeated in the records of this diary, which allowed me 

to understand and reflect upon the dynamics in the class.  
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 3.3.2 Survey 

 In social sciences, surveys are important tools that can be used as a research method and 

as an instrument to collect information and evidence (Rossi, Wright, and Anderson, 2013). As 

stated by Richards and Lockhart (1996), “Surveys and questionnaires are useful ways of 

gathering information about affective dimensions of teaching and learning, such as beliefs, 

attitudes, motivation, and preferences, and enable a teacher to collect a large amount of 

information relatively quickly” (p. 10). In this research, surveys were applied as a mean of 

recollecting the opinion and feelings of students about the applied strategies in the classroom. It 

was a short survey almost at the end of the semester after the strategies were applied. It was short 

because I wanted to follow the EP method of including it as natural as possible into the class, and 

I did not want them to feel in a rush and overwhelmed over a lot of questions to answer. Also, I 

did it in Spanish because I thought they would express their opinions and feelings better in their 

mother tongue that in the target language due to the level that they had at that moment. 

 

 3.3.3 Semi-structured Interview 

 According to Longhurst (2016), semi-structured interviews (sometimes referred to as 

informal, conversational or ‘soft’ interviews) [...] are about talking with people but in ways that 

are self-conscious, orderly and partially structured” (p. 143). I decided to use this tool with my 

team-teacher in the T5 course because of the broader perspective that an experienced teacher can 

give about practices in the classroom, and it “allows for an open response in the participants’ 

own words rather than a ‘yes or no’ type answer” (Longhurst, 2016, p. 145). In this interview, I 

tried to get the teacher’s perspective and opinion on the strategies that I applied in the classroom 

to foster participation and a positive attitude towards interaction. This also includes his 

observations and thoughts on students’ performance in class before and after applying the 

strategies of this research. Also, we talked about the changes that students had throughout the 

research and the influence of the methods used. 

 

3.4. Analysis and Validation 

 The information collected with these instruments was analyzed to explore how these 

strategies encouraged students to participate and interact in class. The surveys were classified in 

the students’ perceptions of the methods based on the opinion they gave, and the interview was 
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transcribed to make easier the analysis of the findings as well. Furthermore, annotations from the 

teacher’s journal were organized and distributed into the characteristics that I explored in this 

paper. Therefore, to analyze the different results of these instruments, the data was organized and 

combined to establish relationships among them and consider the different conclusions that can 

be drawn from these relationships. In this way, this process would provide me with feedback 

about what I must improve and what I have accomplished in the process. 
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CHAPTER 4: RESULTS 

4.1 Application of the Strategies 

 During the second part of the semester, students were exposed to a certain set of extrinsic 

motivators to boost participation and a positive attitude towards interaction. In the third and 

fourth months of the semester, they were motivated with candies for participation and music in 

moments of interaction. The candy was used in moments in which they had to participate with 

the teacher by answering asked questions in front of the class voluntarily, discovering grammar 

rules, and sharing the result of pair or group work to the rest of the class. Music was used in 

moments in which they had to interact with other partners in communicative activities such as 

tasks, negotiation of meaning, the share of experiences driven by questions, etc.  

           The strategy of candies as reinforcers was applied in two stages. The first stage was that 

every Saturday in unit three of the semester, there were numerous activities in which they had to 

participate in class by themselves in order to win candies individually or collectively. One set of 

these activities were designed to make them compete. For example, they have three minutes to 

find the grammar rules for today’s lesson, the first that discovered it, pass to the board, write a 

sentence with the grammar, and explain it to the class. If the person or pair it correctly, they win 

candies. The other set of activities was thought to make them participate by themselves through 

instructions. For example, I ask them to discuss in pairs a set of questions, and after that, they 

have to share their answers with the rest of the class. I point out that if they want candies, they 

have to participate by themselves when it comes to sharing their answers. Therefore, they got 

used to participating in exchange for candies. After this month of constant reinforce, I started to 

reduce candies to see if they participated by themselves or, on the contrary, if they would not 

participate without the use of the reinforcer. Almost at the end of the fourth unit, I applied the 

survey to know the perceptions about the candies and participation.  

 The musical strategy to foster a positive attitude towards interaction was applied, and it 

depended more on observation of interactions and their opinions about the strategy than on a 

structured plan of application and observation as the candies required it. This was applied at the 

beginning of unit three until the end of unit four. A week before the third unit started, I handed in 

a piece of paper in which they had to write their three favorite songs to do a playlist to travel. 

Then, I collected the sheets, and later, I created a playlist on YouTube with those songs and 

played in the determined moments of the class. As I said before, the music was played in 
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moments in which they had to interact with partners to set a relaxed 

atmosphere and reduce affective filters and anxiety when talking to produce 

and cooperate more. 

 

4.2 Findings 

According to my diary, after applying the candies as reinforcers for the 

first month, the participation increased a lot as I expected, and it showed in 

their third oral grade that my team-teacher assigned to them at the end of unit 

three (See Figure 1). Most of them increased their participation by 

themselves because of the candy as a trigger of those actions. As shown in 

Figure 1, most of them obtained a good grade in the first and second units but 

based on the observed, almost all of them had the potential to get a better 

grade for participation that has a huge role in the TBL classroom. “Notice 

that from time to time you gave candies to them, they improved their 

participation in class. I was really surprised ‘cause I didn’t have that much 

hope in them (…) to change that behavior,” said my team teacher in the 

interview. My hypothesis worked well in the first stage of the application of 

the strategy, even though two of the students did not show the same 

improvement as their partners. 

In the second stage of the implementation of the strategy, it started to 

show how they depended on the candies to participate because their 

motivation to participate was fading as the awards were decreasing. “I know 

until certain level [giving candies] it’s great, but not all the time as you did in 

class,” said my team-teacher. On the first Saturday of the fourth unit, I did not give candy in the 

activities where they had to compete. That day, I wrote in my diary that they were more reticent 

to participate in competences, but they kept their participation in moments of the class in which I 

told them that I was going to give candy. They changed their behavior every time I mentioned 

that they were going to receive candy for participation. For instance, they were more engaged 

with the instructions and the class. My team-teacher recommended me to “motivate them with 

another kind of incentive. Grades or extra points in the final exam, for example,” to not rely the 

participation on candies. The next two Saturdays, they started to participate more, as they were 

Figure 1. Oral grades 
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getting used to not receiving candies at all, but not at the same level that they were doing it in the 

third unit.  

At the end of unit four, I did a survey with three questions: ¿Te gustan los dulces que daban 

en clase? ¿Estos te motivaban? ¿Cómo?. Some of the significant answers that I received were:  

“Me daba igual ya que se me hace que la motivación la pone uno mismo.” (Student 1) 

“Si me gustaban, aunque no hay que recibir premio por participar.” (Student 2) 

“Sí, porque siento que me puedo esforzar más por participar.” (Student 3) 

“Sí, me gustaba recibir dulces en la clase, porque me incentiva a participar y hablar en inglés 

correctamente” (Student 4).  

Most of the answers were most likely to be as the answers from the students three and four, 

except for the answers from students one and two. They stated that there is not a reason why they 

should receive rewards for something that they must do in class with their own motivation.  

 Background music as tool to foster positive attitudes towards interaction was a successful 

strategy in its main objective but affected some other aspects in the classroom. As stated by my 

team-teacher, he said that he have tried that before in his classes, and “based on what I observe 

on yours, I can tell interaction was more effective because they had a different input, […] they 

were not pressed, they were guided by the pace of the music, I mean, like the timing that you 

proposed was accord to some songs and everything was great.” Also, students manifested in the 

survey of this strategy that the music made the classes very fun and entertained. In the survey, I 

asked three questions about the strategy, those were: ¿Te gusta que pongan música en clase? 

¿Por qué? ¿Cómo te hace sentir esa música?, and some of the significant answers were: 

“Sí me gusta porque hace que el tiempo de hacer actividades, de hablar, sea más divertido y no sea tan 

monotono” (Student 1) 

“Si, me gusta que pongan música en clase porque en lo personal me gusta, me siento más relajada y así 

aprendo más vocabulario en ingles.” (Student 2) 

“Si, porque hace que el ambiente sea mas agradable y nos ayuda a que no nos sintamos en un ambiente de 

clase sino mas relajados.” (Student 3) 

“Si me gusta ya que podemos estar más tranquilos y disfrutar de la clase.” (Students 4) 

These answers show that students indeed feel more relaxed when playing music in the classroom 

as they interact, and my team-teacher confirms it: it fosters positive attitudes towards interaction 

because they are engaged and do not feel observed. However, as we can see in the answer of the 

second student, she/he says that listening to background music in the classroom allows her to 
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learn more vocabulary. This statement could be problematic since the objective of background 

music is not to learn new vocabulary but to be a motivator for students to be open to interaction. 

Likewise, this was confirmed by the teacher in the interview:  

“Some of them were paying most attention to the music, like the lyric, maybe if they knew it, they would 

try to sing. Soo, that’s why I think you should use music that is unknown for them or with  few lyrics, so 

they can pay attention to what they’re doing, and they don’t get distracted with the song itself.” 

This also was a pattern in my diary. Students tended to talk about other topics that were not 

related to the class and in Spanish while background music were playing.   
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CHAPTER 5: IMPLICATIONS 

5.1 Achievements, Shortcomings, and Unexpected Findings 

Candies and background music demonstrated to be strategies that could encourage 

students to participate and have positive attitudes towards interaction. However, there are some 

restrictions on these kinds of strategies that I found in my practicum as an EFL student-teacher. 

First, even though most of the learners were motivated to participate when they received candies, 

those kinds of reinforcers should be implemented with moderation in the classroom since it could 

be habit-forming when used in excess. This means that if you use this method for a long time to 

foster participation in class, your students might not want to participate if you do not have this 

stimulus included in the activities. Therefore, it could be a demotivator depending on the 

approach you give to this strategy. Moreover, students were expected to realize the importance of 

participation without the reinforcer in the classroom, but they still depended on the candy to give 

them the motivation to participate in the second stage of the research. Second, background music 

distracted some students from the activity they were doing because they were too relaxed, and 

they felt without any responsibility in the classroom. Consequently, this decreased the motivation 

to interact in the target language and the engagement that some students had at that moment. 

Despite these issues, most of the students expressed that they felt relaxed with background music 

while talking with another partner, and it felt natural because they did not feel that they were in 

an academic atmosphere. Moreover, most of them stated that candies helped to make them feel 

motivated to participate in class since they see it as compensation for their hard work. 

Regarding unexpected findings, I was surprised by the capacity of some teens to analyze 

our work as teachers and their role as students in the classroom as contributors of our practices 

and builders of their knowledge and meaning. Some of them are self-conscious about their 

learning process and what strategies they could work in their benefit. Also, another finding was 

the way to approach the background music strategy. I thought that playing the music that they 

liked would encourage students to have a more positive attitude towards interaction since they 

feel in a safe and confident atmosphere. However, it could be a distractor that could disconnect 

the learner of the classroom. On the other hand, another unexpected finding was the ambiguous 

results in the comparison between the team-teacher, the students’ opinion, and my diary about 

the matter of background music. Even though my team-teacher and I found this common pattern 

of distraction in some students while playing background music, most of the students argued that 
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they felt more focused on what they were doing while listening to that music. Finally, students 

specified that music makes the class fun and less monotonous. I did not expect students 

correlated music with a fun environment and an academic context at the same time because they 

feel concentrated and enjoy the time in the classroom, even if when observing, some students are 

not as engaged as everyone else. 

 

5.2 Limitations 

As I mentioned before, the scope of this research was limited due to the methodology of 

the institution. Since the CCA has a rigid approach of language teaching (TBL and 

communicative approach), the strategies were reduced to an approach of classroom management 

instead of having the transformative innovation and impact that the action research has in the 

class structure. As practitioners, we do not have the authority to change an approach that has 

been successful during a long period as the CCA’s approach to language teaching. Another 

limitation that can be seen is that every classroom is unique, and therefore, every classroom 

management approach needs to be different to enhance and foster learning processes in EFL 

students according to the needs, context, and problematic situations observed and analyzed. This 

action research, combined with a feature of the Exploratory Practice research, aimed to answer 

the research question based on the context and the needs of a T5 course at the CCA in which was 

applied. Consequently, the type of classroom management strategies that the teacher should use 

to tackle issues with participation and interaction in the EFL classroom depends on the specific 

socio-cultural dynamics in which the teachers and their courses are situated, where the teacher 

has to take into account the backgrounds and needs of students. I thought that I would get to 

know these necessities and likes through observation and with my notes about the course, but it 

was not enough to gather this specific kind of information. In this way, this research only 

considered the socio-cultural dynamics in the classroom more than the background, personal 

needs and intrinsic motivations of the students since the strategies were based on what was 

happening in situ rather than in students’ minds.  
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CHAPTER 6: CONCLUSIONS 

6.1 Conclusions 

Classroom strategies to foster participation in class and increase positive attitudes 

towards interaction was the action research that I carried out in a T5 course at Centro Colombo 

Americano Bogota. I followed the steps that Kostoulas and Lämmener (2015) state for action 

research: I identified the main problem by analyzing the different dynamics in the classroom 

while teaching and observing as a team-teacher. In this observation cycle, I identified that the 

students of T5 did not want to participate in the class voluntarily. Likewise, they felt 

uncomfortable while talking in English with pairs because of the constant pressure of the 

teachers observing them. Then, I analyzed different strategies to determine which one fits in the 

context better. Based on my data collection, I chose two strategies that I could include in the 

classroom smoothly without irrupting any CCA teaching methodology: a reinforcer since they 

liked to compete for rewards, and a mechanism of relaxation to lower their affective filter. The 

first one was candy as a reward to foster participation in class, and the latter was background 

music to set a comfortable atmosphere for them to develop their interaction skills. Later, I 

applied these strategies for about two months (third and fourth unit) while gathering data through 

an observation teaching diary, surveys to students, and an interview with my team-teacher. 

Furthermore, I made conclusions about my strategies’ application from these research 

instruments. 

In conclusion, I answered my research question: How does class management strategies 

encourage students to participate in class and have a positive attitude towards interaction? The 

class management strategies implemented in the T5 course helped the students to acknowledge 

the participation and interaction as important complements in the Centro Colombo Americano 

classes since they started to engage and cooperate effectively in the classroom, which 

incremented their oral grades. Also, class management strategies helped me to realize that the 

practices or strategies that teachers include in the different activities of the class can motive and 

encourage students to not see the classroom as a boring place as learners might tend to but as a 

fun one. Dynamic classes enhance interaction and participation as language learning, and 

teachers have the power of inspiring learners to enjoy their language learning journey 

implementing motivational strategies that could work depending on the needs of their students.  
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For future projects in the institution, the CCA needs to recognize the practitioner as a 

more fundamental and independent person in the KTP program. It is important to have a class in 

which the practitioners are alone because they become more responsible and competent teachers 

because they would not rely on the experienced team teachers to complete the different assign 

work that they are intended to do. In this way, they would appropriate what they have done and 

would appreciate more all the complete effort that they did. This stage could be a decisive time 

in practitioners' life to define their profession, and to experience the lead of a group on their own 

could be a great experience to start their professional lives. Finally, the application of these 

strategies allows teachers to understand that there is not a sole way of teaching English, the 

methods, approaches, and techniques could be combined in a million ways to attend the needs of 

learners. 
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APPENDIX A: PERFORMANCE RUBRIC 

 

1. ORAL PERFORMANCE RUBRIC 
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APPENDIX B: INFORMED CONSENTS 

1. LETTER OF CONSENT FOR THE INSTITUTION  
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2. INFORMED CONSENT FOR PARENTS (Made by the CCA) 

 

 

 
FORMATO DE CONSENTIMIENTO 
INFORMADO PARA MENORES DE 

EDAD 

 
CÓDIGO 

 
FOR-CM-002-V3 

 
FECHA EMISIÓN 

 
28 - abril - 2017 

 

 

CONSENTIMIENTO INFORMADO PARA MENORES DE EDAD 

 

DIA  MES  AÑO  

 
 
 
Actividad: _________________________ 
 
 
Yo ____________________________________________, identificado con el documento de 
identidad número __________________ de ________________ padre/madre o tutor/tutora del 
menor ________________________________, autorizo al Centro Colombo Americano a usar 
la(s) fotografía(s), videos tomados, evidencia escrita y participación de actividades en los que 
aparece la imagen del menor, sea autor o partícipe, para que sea(n) utilizada(s) en cualquier 
forma de comunicación institucional que pueda interesar a la organización por tiempo indefinido 
y para propósitos estrictamente de desarrollo profesional del docente, sin que por ello pueda 
recibir alguna prestación económica. 
 

Declaro de manera libre, voluntaria, expresa e informada que conozco y acepto la política de 
tratamiento de datos del COLOMBO, la cual se encuentra publicada en su página 
www.colombobogota.edu.co. Contacto: servicioalcliente@colombobogota.edu.co. 

 
 
 
Cordialmente, 
 
 
 
 
__________________________________ 
Firma 

Documento de identidad: 
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