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The Reported Perceived Effects on Speaking Skills of a Pilot Strategy in the

Bilingualism Program English Time of the ICBF

Abstract

The Colombian Institute of Family Welfare (ICBF) has implemented a bilingualism program 

known as English Time, which provides English learning sessions in the levels of Pre-basic, 

Basic and Pre-intermediate to their workers. This research focuses on the perceived effects of a 

pilot strategy named Conversational Practices for improving the speaking skills as reported by 

19 public servants enrolled in the Pre-basic level, although not all of them completed all the data

collection instruments, which included online scales and a survey. Findings show that participant

learners consider the Conversational Practices a valuable strategy with a positive impact on their

speaking skills. It was also possible to identify different factors affecting the participants’ oral 

production. Finally, the study recommends that the strategy Conversational Practices be 

formally integrated in the structure of English Time and suggests potential modifications be 

adopted to improve this strategy and minimize factors that affect the learners’ speaking 

performance. Further research is necessary to gather the Basic students’ perspectives as well and 

to assess the effectiveness of the changes suggested to the Conversational Practices.

Key words: Andragogy, Adult education, Foreign language instruction, Bilingualism, 

Conversational language courses, Language fluency, Speech skills.

Resumen

El Instituto Colombiano del Bienestar Familiar (ICBF) ha implementado un programa de 

bilingüismo conocido como English Time, el cual ofrece sesiones de aprendizaje del inglés para 

sus funcionarios en los niveles de Pre-básico, Básico y Pre-intermedio. El presente estudio se 
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enfoca en los efectos percibidos de una estrategia piloto denominada Prácticas 

Conversacionales para mejorar las habilidades de habla de acuerdo con los reportes 

suministrados por 19 aprendientes inscritos en el nivel Pre-básico del programa, aunque no todos

completaron la totalidad de los instrumentos de recolección de datos, que incluían escalas de 

medida y una encuesta en línea. Los resultados muestran que los aprendientes participantes 

consideran que las Prácticas Conversacionales son una estrategia valiosa con un impacto 

positivo en sus habilidades de habla. También fue posible identificar diferentes factores que 

afectan la producción oral de los participantes. Finalmente, el estudio recomienda que las 

Prácticas Conversacionales se integren formalmente a la estructura de English Time y sugiere 

posibles modificaciones que permitan mejorar esta estrategia y minimizar los factores que 

afectan el desempeño en producción oral de los aprendientes. Es necesaria mayor investigación 

para recolectar también las perspectivas de los estudiantes inscritos en el nivel Básico y, además,

evaluar la efectividad de los cambios sugeridos a la estrategia de Prácticas Conversacionales.

Palabras clave: Andragogía, Educación para adultos, Instrucción de lengua extranjera, 

Bilingüismo, Cursos conversacionales de lengua, Fluidez de lengua, Habilidades de habla. 
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Chapter 1: Introduction

1.1. Introduction to the Study

The Colombian government acknowledged in 2006 the commitment to promote adequate 

conditions for Colombian citizens to be able to communicate in a foreign language, especially in 

English as this language “facilitates the access to work and education opportunities that lead to 

improving life quality” (Ministerio de Educación Nacional, 2006a, p. 3). These considerations 

resulted in the creation of the National Bilingualism Program (NBP hereafter), whose objective 

is to develop “citizens capable of communicating in English, so that they can insert the country 

in the processes of universal communication, global economy and cultural opening” (Ministerio 

de Educación Nacional, 2006b, p. 6). Therefore, the decision to choose English as the foreign 

language that would be the main focus of the NBP is based on its status as a global language: 

“English is now redefining national and individual identities worldwide; shifting political fault 

lines; creating new global patterns of wealth and social exclusion and suggesting new notions of 

human rights and responsibilities of citizenship” (Graddol, 2006, p. 12). In fact, the trend English

has started as a global language is consolidating: “statistics (…) suggest that about a quarter of 

the world’s population is already fluent or competent in English, and this figure is steadily 

growing” (Crystal, 2003, p. 6). It is in this context that the Colombian Ministry of Education has 

identified the key role English plays for scientific and technological breakthroughs as well as 

internationalization processes to support the NBP (Ministerio de Educación Nacional, 2006a).

The Ministry has recently stated that “the importance of learning foreign languages lies 

on the fact that they are vehicles of communication, interaction, creation of opportunities and 

development” (Colombia Aprende, n.d.). Therefore, the program has mainly focused on the 

improvement of English language teaching and learning in the classroom through elementary, 
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middle, and high school. The goal is to guarantee that students will develop communicative 

competences, both written and oral, in English so they will be able to use in simple and everyday

interaction contexts (Colombia Aprende, n.d.). 

Following the vision of the Colombian government regarding the importance of 

promoting bilingualism in English in the country, in 2015, the Administrative Department of 

Public Service (Departamento Administrativo de la Función Pública, hereafter DAFP), in 

collaboration with the National Learning Service (Servicio Nacional de Aprendizaje, SENA) 

launched the strategy Bilingualism for Public Servants (Bilingüismo para Servidores Públicos, 

henceforth BSP), a program aimed at improving the public workers’ English level and 

strengthening their linguistic competences in English. (Función pública, 2015). As a part of the 

strategy, the SENA provides a total of ten virtual courses through their platform SofiaPlus, where

the goal is to finish all courses achieving a B1 level aligned to the Common European 

Framework of Reference for Languages, CEFR (Función pública, 2015). Additionally, the 

Colombian official institutions engaged in the BSP have the responsibility of developing their 

own structure for the implementation, execution, monitoring, and evaluation of their programs. 

Within this context, the Colombian Institute of Family Welfare (Instituto Colombiano de 

Bienestar Familiar, hereafter abbreviated as ICBF) was one of the first entities that decided to 

join this program when the MEN opened it.

The ICBF is the national entity in charge of protecting the early infancy, childhood, and 

adolescence of families in Colombia. This organization pays especially close attention to those 

whose rights may be threatened or violated. The ICBF holds 33 regional offices and 215 local 

centers across the country (Instituto Colombiano de Bienestar Familiar, 2019). Additionally, part

of the ICBF’s mission is to promote and encourage the development of children and adolescents 
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and to harness the abilities and competences of the youth and families, as they are considered 

key social transformation agents (Instituto Colombiano de Bienestar Familiar, 2019).

The ICBF’s approach to being part of the BSP strategy was not only offering the SENA 

courses, but implementing their own bilingualism program called English Time (ET). Initially, 

the program only supported those workers enrolled in the SENA virtual courses, but a decision to

offer the benefits of the program to any worker who was willing to participate in the ET 

activities was later made. Thus, in 2019, the program implemented a conversation club for upper 

levels and infographics in the institution’s bulletin to bring awareness about the importance of 

learning English and to promote the worker’s involvement in the program. During the first 

semester of 2020, ET offered weekly classes to further expand and improve their workers’ 

English knowledge. However, these lessons were affected by the COVID-19 pandemic and the 

transition to virtuality. In the second semester of 2020, the program had 146 people enrolled, 

which corresponded to workers in Bogota and Tolima. In addition to the weekly conversation 

club and weekly classes, activities included monthly immersions and biweekly infographics with

podcasts. It is important to mention that since the beginning, the program has been planned and 

carried out by university practitioners, who are the ones in charge of designing, implementing, 

and monitoring the different activities of ET.

Currently, in the first semester of 2021, the program has approximately 355 workers 

enrolled in its activities. The increase in the number of participants is due in part to the opening 

of the program to all the offices and centers in the country. The strategies implemented right now

are weekly lessons, weekly conversation club sessions, weekly infographics, and weekly 

Conversational Practices. 
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In first place, the weekly lessons are divided in three levels: Pre-basic, Basic and, pre-

intermediate. Initially there were 11 groups for Pre-basic, 2 for Basic and 2 for Pre-intermediate,

and since there are three practitioners this semester, each one of them was in charge of 5 of these 

groups. However, due to low attendance, there are now 11 groups in total: 8 Pre-basic ones, 2 in 

Basic and 1 in Pre-intermediate. This new organization yields two practitioners with 4 groups to 

teach and the other with 3; the latter is also the permanent moderator for the conversation club. 

Regarding planning, each tutor designs and plans the weekly lessons and materials for one of the 

levels, which are shared with the other practitioners to teach the different topics to their 

respective groups. The topics were selected and organized at the beginning of the practicum, 

before the ET activities began, and they were based on suggestions made by previous 

practitioners. This would allow practitioners to teach a new topic every week, following a 

coherent sequence of themes according to their level. These topics can be modified through the 

course of the 14 weeks of classes. Given the ongoing context of the pandemic, the lessons are 

virtual and held through the platform MS Teams, which is the tool used for institutional purposes 

at the ICBF. 

In second place, the weekly conversation club is a space where the people in pre-

intermediate, which is the highest level, can practice their speaking skills. One practitioner is the 

responsible of overseeing the selection of topics and the planning of each club, but the three of 

them plan the material for each weekly club. As previously mentioned, now just one of the tutors

has the role of the moderator in the conversation clubs and he helps guide the conversation, 

maintain order in turn taking and motivate the participants to talk. 

In third place, the weekly infographics are part of the weekly ICBF bulletin, where ET 

has a section. One practitioner is responsible for overseeing the content included there, but all 
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three of them create the content for the four weeks each month. This strategy works for 

promoting the program and English learning, and it gives useful tips, expressions, and 

information for using English in everyday life.

Finally, the weekly Conversational Practices (hereby CP) are a new component which 

started in the 2021-10 term, as a result of and, also, as the main focus of this project. This 

activity was suggested based on the recommendations of previous practitioners of the program. 

Specifically, these practices are targeted to those students in the lower levels of Pre-basic and 

Basic, so they can have an intentional space to work on their speaking skills. As there are more 

groups and students in these groups, the Conversational Practices are scheduled every Friday, 

with an option in the morning and another one in the afternoon. The three practitioners have 

planned and prepared the materials for each week, but one of them is the responsible for 

supervising what is actually going to be used. During the practices, the three tutors oversee one 

breakout room, where they moderate the conversation with the people assigned to that room.

1.2. Rationale of the Study

This study is important not only to justify the implementation of the CP, but also to 

determine its perceived effects as reported by the Pre-basic students who took part in this study. 

Since the CP strategy developed this semester derives from previous practitioners’ 

recommendations, it is important to assess whether the strategy and its implementation are still 

needed. Furthermore, this project will contribute to improving this activity and the ET program. 

The potential benefits identified in this strategy come from the description and analysis of the 

students’ perception towards these speaking practices, so that changes and modifications can be 

incorporated in the future. Consequently, a proposal which better suits the students’ learning 

needs and objectives, and the ET’s educational goals can be constructed.
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Considering the previous research carried out in this specific context, this study will 

contribute to the ongoing process of enhancing and establishing a solid pedagogic strategy for 

practicing and improving speaking. In her work, Yory (2019) demonstrated that vocabulary and 

the use of technological tools is beneficial for the oral production of beginner students. This 

study was conducted in a pre-pandemic, face-to-face, context and at the beginning of the creation

of the ET program, and only included workers that were enrolled in the SENA virtual courses. 

Subsequently, Jaimes (2020) showed the importance of speaking activities to correct grammar 

mistakes and prevent the fossilization of errors; this study was done in the transition to online 

learning environments (2020-10), and it focused on Intermediate learners. Furthermore, García-

Villalobos (2020) made visible the interests of Pre-basic students, such as oral production in the 

practicum delivered in 2020-20, and her study focused on recommendations to define curricular 

guidelines for ET. 

This study intends to add on the progress and contribution made by previous practitioners

as it is necessary to continue to improve the ET program and the efforts that have been made in 

improving the communicative oral skills of the ICBF workers. Thus, this project aims to provide 

a better structure and methodology for the speaking opportunities for learners in the lower levels 

of the ET program.

1.2.1. Needs Analysis

As previously stated, the ICBF’s English Time program is located within the Bilingualism

for Public Servants program (BSP). According to the DAFP, the goal is that by the end of the 

virtual SENA courses, the workers will be able to “understand and produce clear texts about their

work, academic and social environments with a basic argumentation level” (Función pública, 

2015). This goal is following a Common European Framework of Reference for Languages 
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(CEFRL) descriptor for the level B1. However, by taking only this descriptor as the main 

objective of the program, the DAFP may appear to be overlooking the other skills in language 

learning, including the speaking abilities, which according to previous research by practitioners, 

is one of the biggest goals reported in previous research studies by ICBF workers enrolled in ET

(García-Villalobos, 2020; Yory, 2019). 

According to the study carried out by García-Villalobos in 2020-20, the Pre-basic 

students expressed that “they want to focus on pronunciation and speaking so they would have 

the skills and tools for communicating in general contexts” (2020, p. 21). It is worth noting that 

the conversation clubs carried out in 2020 were mostly designed for students registered in the 

Pre-intermediate level. Therefore, there is a need for a space and strategy where students in the 

lower levels of the ET program can practice and improve their oral production, and where they 

can become acquainted to the speaking opportunities provided by ET from early stages. This is 

the gap the present study will try to bridge as a step towards fulfilling that need communicated 

by the Pre-basic students.

1.2.2. Problem Statement

Based on the program’s goals and findings of previous research studies, the ICBF’s 

bilingualism program English Time requires a pedagogic strategy for Pre-basic and Basic 

students to practice and improve their speaking skills in English. Students’ perspectives about the

factors that could help their oral production process should be collected, analyzed, and 

interpreted to consolidate an evidence-based strategy that will be beneficial for both the students 

and the ET program.
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1.3.   Research Question and Objectives

1.3.1. Research Question

What are the reported perceived effects of the pilot strategy Conversational Practices of 

the program English Time of the ICBF on the speaking skills in English for students enrolled in 

the Pre-basic courses in the 2021-10 period?

1.3.2. Research Objectives

1.3.3. General Objective

To collect, describe and analyze the perceived effects of the pilot strategy Conversational

Practices on speaking skills in English as reported by students registered in the Pre-basic level 

of the program English Time of the ICBF.

1.3.4. Specific Objectives

 To identify the speech conditions that can affect the oral production of the Pre-basic 

students during the Conversational Practices. 

 To interpret the Pre-basic students’ perceptions about the implementation of the 

Conversational Practices in the ET program.

 To identify guidelines to implement Conversational Practices at lower levels of English 

Time in the future.

 To improve the practitioner’s planning and teaching strategies for oral production 

activities.
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Chapter 2: Literature Review.

The literature review of this study includes four main constructs, which are andragogy, 

conversations for learning, speaking skills and speech conditions1. For the state of the art, 

research conducted by previous practitioners of the ICBF’s bilingualism program English Time 

will be described.

2.1. Theoretical Framework

2.1.1. Andragogy 

Andragogy is the term used to refer to the education process of adults, as opposed to 

pedagogy which concerns with children’s learning process (Castillo-Silva, 2018). Within this 

area of study, Malcolm Knowles, known as the father of andragogy, proposed a holistic 

andragogic model. Castillo-Silva (2018) mentions 6 fundamental andragogic principles 

highlighted by Knowles: the adults’ need to know why they are learning something before 

committing to the learning process, self-concept, the participants’ experience, disposition to 

learn, orientation towards learning and, motivation to learn.

Another important author in this field is Félix Adam, considered the father of andragogy 

in Latin America, who proposed that in andragogy what exists is an Orientation – Learning 

process, and not a Teaching – Learning process, which he states corresponds to pedagogy

(Castillo-Silva, 2018). According to Castillo-Silva (2018), Adam suggested 2 principles that 

should guide andragogy in its practice: horizontality and participation. By horizontality, it is 

recognized that both the andragogue and the participant have important knowledge and 

experiences that are considered during the education process. Participation shows the autonomy 

and agency the adults have in their own learning process, given that any decision should be made

by all the participants and the facilitator (or andragogue).

1 All these constructs were confirmed in the UNESCO Thesaurus.

http://vocabularies.unesco.org/browser/thesaurus/en/
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In this way, the guidance and orientation process with adult participants should 

acknowledge their autonomy and agency in every aspect of education, given that “according to 

andragogy, the participant is the main expert of their learning” (Castillo-Silva, 2018, p. 69). As 

such, it is necessary to listen to the participants’ opinions and perspectives, so any decision or 

change to be made in their education process respects their protagonist position in their own 

learning.

2.1.2. Conversations for Learning

Conversations for learning are a form of institutional talk and a strategy for learners to 

practice their oral production skills. Some of the characteristics of these conversations as 

reported by Kasper and Kim (2015) are that they are repeated in time, performance is not 

assessed, and that “the purpose is to talk in the target language, with the expectation that the talk 

will be beneficial for L2 learning and that repeated participation will result in L2 development”

(p. 391), among others. The settings of these activities can be different, with the conversation 

being arranged by teachers or by students themselves. However, one way in which institutional 

settings can be distinguished is by the previous organization or planning of the structure of the 

talk (Kasper & Kim, 2015). Thus, the CP at ET can be considered an institutional setting since 

they are previously planned by the practitioners who select a topic and prepare a presentation 

with guiding questions. 

In CP, the tutor takes charge as the interaction manager as described by Kasper and Kim

(2015). They explain that the person with the role of interaction manager opens and closes the 

conversation and keeps the conversation afloat. Two strategies to maintain the conversation are 

serial questioning and pivoting. Through serial questioning, the interaction manager poses a 

number of questions to introduce and develop a topic so the participants have a shared subject to 
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talk about (Kasper & Kim, 2015). With pivoting, the idea is to achieve a more symmetrical 

distribution of turns so all participants can talk. In this way, the tutors of ET try to distribute 

speaking opportunities equally among the Pre-basic and Basic participants, with the hope that 

“these practices advance the institutional goal of the conversation for-learning as a site for ‐

language practice” (Kasper & Kim, 2015, p. 397).

2.1.3. Speaking Skills

During the CP, public servants at the ICBF are provided with the opportunity to practice 

their speaking skills. According to Torres-Vigoya (2000), when it comes to speaking it is 

important to mention two main features of language, which are “accuracy (precision and 

linguistic acceptability of the language) and fluency (ability to develop ideas and the way for 

expressing them)” (p. 97). These two categories have three components each. Accuracy allows to

assess the linguistic competence of learners and its components are pronunciation, vocabulary 

and grammar (Torres-Vigoya, 2000). Fluency shows the learners’ communicative competence 

and includes mechanical skills, language use and judgement skills (Torres-Vigoya, 2000). The 

implementation of these concepts in this study will be further discussed in the data collection 

instruments section. 

2.1.4. Speech Conditions

The CP are spaces where ET learners can practice their oral production skills, but 

according to Thornbury (2005), there are some factors that can make speaking easy or difficult. 

Thornbury (2005) names these factors speech conditions and mentions three categories within 

them: cognitive, affective and performance factors. 

For cognitive factors, Thornbury (2005) includes familiarity with the topic, familiarity 

with the genre, familiarity with the interlocutors and processing demands. Regarding cognitive 
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factors, he describes feelings towards the topic and the participants and self-consciousness. As 

per performance factors, the author mentions mode, degree of collaboration, discourse control, 

planning and rehearsal time, time pressure and environmental conditions. 

This study will focus on the following speech conditions: For cognitive factors, 

familiarity with the topic, since “the greater the familiarity, the easier the speaking task”

(Thornbury, 2005, p. 25) and taking into account that there are different topics each week for the 

CP. For affective factors, feelings towards the topic and/or the participants, given that the tutor 

and participants are assigned randomly each week; and self-consciousness, understanding that 

speaking publicly in a foreign language can sometimes cause anxiety. For performance factors, 

mode because of the virtual setting; planning and rehearsal time for participating and 

environmental conditions, especially when there can be a high number of participants in the 

breakout room, which may affect the participants’ possibility to contribute to the conversation. 

2.2. State of the Art

This section is based on four studies conducted by previous practitioners at the ICBF, 

considering that these pieces of work are related, as they were carried out in very similar 

contexts to the present project.

In first place, Yory (2019) analyzed the efficiency of online apps to improve the 

vocabulary of beginner learners of English when the ET program was just being launched at the 

ICBF. While there are some differences regarding the context of that research, it still posits 

interesting findings for this study. For example, students back then mentioned that they were not 

completely comfortable with speaking in English because they were not sure of how accurate 

their pronunciation and vocabulary were, something that frustrated them. Furthermore, one of the

aspects learners wanted to work on was speaking about everyday topics, an area where the 



CONVERSATIONAL PRACTICES EFFECTS: SPEAKING SKILLS 15

SENA materials lacked resources and information (Yory, 2019).  In this way, the intervention 

that Yory (2019) designed through online apps helped improve the students’ vocabulary, going 

from a 35% accuracy score at the beginning to at least a 60% at the end. Additionally, they 

reported a better English level thanks to these activities, thereby showing the importance of such 

technological tools in the classroom.

In second place, Jaimes (2020) conducted her research during the first semester of 2020, 

when the COVID-19 restrictions began in Colombia. This is when the transition to virtuality 

started in the ET program. Jaimes (2020)focused on a speaking activity to correct a common 

mistake, the proper use of does with the third person singular (he, she, it), and to prevent its 

fossilization. The biggest finding from this study is that the use of a speaking activity such as 

“talking about other people” -the proposal made by Jaimes (2020)- can help avoid grammar 

mistakes that occur during spontaneous oral production, which improves their oral competence 

as well.

In third place, García-Villalobos (2020) carried out her research during the second 

semester of 2020, when people were more used to the virtual learning environment because of 

the pandemic. This proposal was directed towards an effective curricular design for the different 

activities of the ET program, that would follow international and national guidelines. Through a 

questionnaire about the Pre-basic students’ attitudes and opinions towards the program, it was 

found that they wanted to improve their pronunciation and speaking (García-Villalobos, 2020). 

Additionally, learners mentioned their interest in developing “more effective oral production 

skills in English” (García-Villalobos, 2020, p. 25) both in formal and informal contexts.

In fourth place, Hernández (2020), another practitioner during the second semester of 

2020, focused her research on the creation of a formative assessment tool for speaking. This was 
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a great innovation since the ET program does not have evaluation methods or instruments at all. 

Hernández (2020) identified that the best way to assess students in this context would be through

formative assessment, which does not include any form of grading and promotes feedback, 

reflective thinking and enhances motivation in students. Unfortunately, due to time limitations 

and lack of information about the specific objectives of the ET program regarding the different 

language skills –what García-Villalobos’s (2020) proposal tried to improve–, Hernández (2020) 

did not get to implement the rubric she designed on actual classes. One of the recommendations 

from Hernández’s research is that the ICBF “should implement some strategies and/or tools to 

measure the functioning of teaching practices as well as the proper functioning of the strategies 

implemented” (2020, p. 22). Thus, there should be an interest in receiving learner’s feedback 

about the activities offered by the program by the leading team of ET.

Lastly, as the previous suggestions and recommendations have been partially followed by

creating the CP, this strategy should be monitored and assessed to determine its effectiveness 

and, also, to identify if there is room for improvement, thereby fulfilling the students’ reported 

need for speaking opportunities in ET.
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Chapter 3: Research Design

1.1. Type of Study

This study is qualitative in nature as it focuses on gaining deep understanding of a 

problematic from the participants’ perspective (Hernández Sampieri et al., 2010). As the main 

interest of this study is to identify, analyze and interpret the students’ reported perceptions on the

effects of CP on their speaking skills in English and what factors they think can influence their 

performance in these spaces, qualitative research is the most appropriate way to answer these 

questions. This type of research is the best fit since it allows to explore a problem not fully 

understood or investigated (Creswell, 2012), which in this case is regarding the CP at the ICBF’s

English Time program.

Within qualitative research, this study will be an exploratory case study. Exploratory 

design focuses on gaining familiarity and information about the research problem for future 

investigation (University of Southern California, 2021). Hence, since there are no earlier studies 

about the CP at ET given that it is a new strategy, the exploratory design fits this project. It is 

also a case study because of the particularity and specificity of the context and research problem.

Yin has defined a case study research as “an empirical inquiry that investigates a contemporary 

phenomenon within its real life context, especially when the boundaries between phenomenon 

and context are not clearly evident”, as cited by Woodside (Woodside, 2017, p. 2). Besides, 

Creswell (2012) explains that “the ‘case’ may be a single individual, several individuals 

separately or in a group, a program, events, or activities” (p. 465). In this research, the case 

corresponds to the Pre-basic learners enrolled in the ET program who attend the Conversational 

Practices. With a case study approach the goal is to gain an in-depth understanding of the case

(Creswell, 2012), which is part of the objectives of this research project.
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1.2. Procedure

The research problem was initially identified through document analysis, including the 

work of previous practitioners and their recommendations, which is why CP were introduced this

semester in ET, since the learners in the lower levels did not have a space to practice their oral 

production skills. As this study focuses on the students’ perceptions, the data collection 

instruments were related to their own perspectives surrounding their speaking skills, the possible 

impact of the CP and the speech conditions that could affect their performance. Since the 

researcher was assigned to 4 Pre-basic groups, only the learners of these groups were invited to 

participate in the study.

The limitations of this research were mostly time related. Considering that the researcher 

also has other functions and responsibilities within the ICBF, and the time constraints provided 

by the University. This contributes to the style of the instruments, which were two online scales 

and one online survey. Unfortunately, there was no more time available for implementing a 

different type of instrument. However, in this way the participants did not get tired of 

collaborating, given that the researcher did not ask too much from them. A more detailed 

description of the tools for this study will be provided in the data collection instruments section.

The information gathered from the participants’ responses in the instruments will be 

analyzed and interpreted based on the literature established previously. In this way, the hope is to

determine the perceived effects of the CP, the speech factors that could affect the learners’ 

speaking performance and propose some guidelines to improve this strategy.

1.2.1. Participants

The participants for this study were 19 learners of the 4 Pre-basic courses that the 

practitioner has been assigned. They all decided to be a part of this research voluntarily and 
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agreed to participate through an online informed consent, which will be discussed further in the 

ethical considerations section. In general, there are more females than males, and all of these 

participants are learners that usually attend the CP when they are available. As previously 

mentioned, they are all public workers at the ICBF and over the age of 25. However, it is 

important to mention that not all the 19 participants completed the data collection instruments. 

This will be described in further detail in the findings section.   

1.2.2. Researcher’s Role

The researcher’s role could be said to be threefold: a tutor, a researcher, and a student. 

First, a tutor, given that inside the ICBF she works as a tutor for the ET program where she plans

lessons, designs materials, teaches classes and moderates conversations. Second, a researcher, 

since practicums in the Concentration in Pedagogy of the Undergraduate Program in Languages 

and Culture are aimed at providing students with the opportunity to gain better understanding of 

the educational contexts while applying their professional skills to provide possible solutions to 

the educational challenges. These aims are then translated into a research project, like the one 

reported herein, that will not only benefit the institution (the ICBF) but also her growth in her 

professional practice. Third, a student because the practitioner is still undergoing her learning 

process at the university and enrolled in classes.

The biggest threat that emerged from these roles was time related. The necessary balance 

to accomplish and deliver the assignments required from each role was challenging but 

overcome through the semester. Possibly a benefit was that the students that agreed to participate

felt comfortable doing so because of also knowing the researcher as their tutor and being ensured

that confidentiality was kept through the whole process. 
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1.2.3. Ethical Considerations

The participants were presented with a virtual informed consent, using their institutional 

email accounts, before any instrument was introduced. This consent, in Spanish, made explicit 

the goal of the study as well as the benefits and risks that could possibly result from this 

research. Additionally, it was clearly stated how the data would be handled and that the 

confidentiality would be kept. To ensure confidentiality, the names of the students were only 

required in the self-assessment tools, where it was necessary to make comparisons about the 

students answers at two different times. However, only the researcher had access to this 

information, and a code was assigned to the names of the students for any other purpose 

considered in this study. Likewise, to refer to the findings derived from this instrument, broad 

generalizations where usually employed, instead of reporting specific cases.

Furthermore, the informed consent openly explained that participation was completely 

voluntary, that there were no negative consequences by deciding to be out of the research, and 

that they could withdraw from the study at any moment without any type of negative effect. 

When presenting the possibility of participating to the students, the practitioner did not exert any 

pressure on them, and she highlighted the voluntary aspect of this activity. As a result, 19 

students agreed to participate, while the remaining 60 chose not to. Lastly, given that all the 

participants are workers at ICBF over the age of 25, there were no vulnerable populations in this 

project.

This study and the informed consent were also previously approved by the Ethics 

Committee of the Department of Languages and Culture at the University. It is worth mentioning

that the participants’ selection or instrument implementation did not begin until the project was 
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approved by the Committee. The content of the online informed consent can be seen in Appendix

A: Informed Consent on page 411.  

1.3. Data Collection Instruments

1.3.1. Document Analysis

A documents analysis was necessary in order to know more about the context of this 

research. In this case, the practitioner turned to official documents for an overview of the history 

of ET. These documents included public articles from the DAFP, public documents from the 

ICBF and informal statistics of the ET program during 2020-20. The decision to examine these 

documents is that “these sources provide valuable information in helping researchers understand 

central phenomena in qualitative studies” (Creswell, 2012, p. 223). Particularly, the data 

retrieved helped gain retrospective information about the ET program, as suggested by Latorre 

(2005).

1.3.2. Self-assessment Tools: Scale

To analyze the perceived effects of the CP, a self-assessment scale was designed. It was 

decided to use a scale since this type of instrument allows to determine differences in frequency 

or intensity towards a specific subject among the participants (Latorre, 2005). In this case, the 

goal was to identify in terms of frequency how helpful were the CP to improve the speaking 

skills of the participants. In this way, the learners had to select if they could do something related

to speaking never, almost never, sometimes, almost always or always. This tool was used twice, 

the first time to establish a baseline for how the participants thought their oral production skills 

were, and the second time to study the possible impact of the CP on their speaking skills. 

Consequently, the practitioner could compare the student’s answers and recognize if the 

participants noticed any improvements thanks to the CP.
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When designing the self-assessment tool, the practitioner followed the work of Başak 

(2019), who noted the benefits of this type of assessment as a metacognitive strategy that allows 

the learners to reflect on their own learning process and in this case speaking skills. This 

instrument suited the objective of this research since it asks for the student’s own perceptions 

and perspectives. To develop the tool, Başak (2019) mentions Fulcher’s suggestion to formulate 

the statements starting with “I can” and an aspect of the oral production skills. In this way, the 

learners had to choose the frequency in which they could do what was described in the 

statements.

To design the “I can” statements for this tool, the practitioner included the two main 

aspects of language for speaking mentioned by Torres-Vigoya (2000): accuracy and fluency. 

Within accuracy, the pronunciation was described in one of the items, following the fact that 

pronunciation allows the comprehension by the interlocutor (Torres-Vigoya, 2000). For 

vocabulary, which is the “ability to produce words in response to an appropriate stimulus”

(Torres-Vigoya, 2000, p. 98), five of the items related to this matter, when learners must ask or 

answer questions about a particular topic. Regarding fluency, mechanical skills, which concerns 

with pauses, rhythm and speed (Torres-Vigoya, 2000), were represented in two items about 

pausing and turning to Spanish. For judgement skills, which represents the ability to say the 

appropriate things depending on the context (Torres-Vigoya, 2000), five items assessed it, which 

are the same as those regarding vocabulary. Finally, in relation to language use, which shows the

“mastery of the semantic and grammatical resources of the language” (Torres-Vigoya, 2000, p. 

98), one item looked into it by checking the learner’s ability to self-correct. Thus, this instrument

consisted of 9 “I can” statements, although the second implementation of the scale had some 

modifications to this number.
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1.3.3. Survey: Speech Conditions

An online survey was designed and implemented to determine the effects of the speech 

conditions described by Thornbury (2005) and previously mentioned in the literature review. The

decision to use this type of instrument is its simplicity to complete it for the participants, and its 

flexibility where open and closed questions can be integrated (Latorre, 2005). Furthermore, 

given the virtual context of ET and the time limitations, this tool helps to “obtain basic 

information that is not possible to get in any other way” (Latorre, 2005, p. 66). 

For this survey, the cognitive, affective and performance factors selected and explained in

the literature review were reflected in scales and in open questions. For each category, a scale 

and a couple of open questions or suggestion boxes were implemented in order to obtain more 

information about the learners’ perceptions regarding the conditions that could affect their 

participation in the CP. The online survey finished by asking the participants their opinions about

the CP, the rating they would give them and any suggestions they would like to see in this 

strategy. 

The use of all of these instruments contributes to answer the research question and 

achieve the goals of this study. The two self-assessment tools will show the possible impact of 

the implementation of the CP and help determine its effects. Furthermore, the online survey 

allows to identify the speech conditions that could affect the learners’ performance during the 

CP. In addition, this instrument will also contribute to suggest some guidelines for the execution 

of this strategy in the next semester of ET, following the perceptions of the participants.
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Chapter 4: Data Analysis, Results and Findings

The next section describes the way in which the data was managed and analyzed.

1.1. Data Management Procedures

Considering that this is a qualitative research, it is important to ensure to a possible extent

the credibility, transferability and confirmability of this study (Mackey & Gass, 2016). In terms 

of credibility, i.e., to “demonstrate that [the] findings are credible to [the] research population”

(Mackey & Gass, 2016, p. 231), the virtual context can support this notion. When completing the

tools online the participants may be more candid (Buchanan, 2002), especially in the survey with

open questions, where the learners did not need to specify their names. In this way, the 

participants can feel free to express their honest opinions. 

Regarding transferability, in order to provide a clear context of the research, the results 

will be reported following a “thick description” (Mackey & Gass, 2016). This will be done by 

employing the three essential components of thick description: “1. particular description 

(representative examples from the data); 2. general description (information about the patterns of

the data); and 3. interpretive commentary (explanation of the phenomena researched and 

interpretation of the meaning of the findings with respect to previous research)” (Davis, 1995 as 

cited in Mackey & Gass, 2016, p. 232). Thus, by giving a detailed description of the context, 

readers will be able to decide which aspects of this study can apply to their specific setting. 

In relation to confirmability, this research will provide thorough details of the data on 

which the conclusions and interpretations will be based. This will allow for the readers and 

possible researchers to confirm or reject the practitioner’s interpretations (Mackey & Gass, 

2016).
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Another aspect that is important to mention is triangulation, which “entails the use of 

multiple, independent methods of obtaining data in a single investigation in order to arrive at the 

same research findings” (Mackey & Gass, 2016, p. 233). Regarding theoretical triangulation, the 

different perspectives to analyze the data will be further explained in the next section of data 

analysis methodology. In terms of methodological triangulation, the different tools employed 

were the previously mentioned data collection instruments, which include document analysis, 

self-assessment scales and an online survey. Given the time limitations of this research, there 

was no time to implement a different method to investigate the matter. However, these 

instruments appear to have provided enough data to answer the research question and achieve the

research objectives.

1.2. Data Analysis Methodology

Given the time constraints and the type of instruments implemented, this study follows 

predetermined coding or deductive data analysis (Stuckey, 2015). In this case, the predetermined 

codes are “key concepts in a theoretical construct” (Stuckey, 2015, p. 8), which correspond to 

speaking skills and speech conditions. As previously mentioned as a part of speaking skills and 

accuracy, this research explores pronunciation and vocabulary; and for fluency, mechanical 

skills, judgement skills and language use, as described by Torres-Vigoya (2000). Regarding 

speech conditions, the main themes are cognitive, affective and performance factors (Thornbury, 

2005). As stated in the literature review, the concepts considered are familiarity with the topic for

cognitive factors; feelings towards the topic and/or the participants and self-consciousness for 

affective factors; and mode, planning and rehearsal time, and environmental conditions for 

performance factors.
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In this way, since the online scales and survey already limit the categories to specific 

concepts, the data will be analyzed through the information provided by the literature.

1.3. Findings of the Analysis

1.3.2. Self-assessment: Speaking Skills

The first self-assessment scale showed that, in general, the learners consider that they can 

employ their speaking skills frequently, as can be seen in Figure 1 below. This provided a 

baseline that made possible to determine the impact of the CP. It is worth noting that although 19

participants agreed to be part of the research and virtually signed the informed consent, only 14 

of them completed this scale.

Figure 1. Baseline Perceived Speaking Skills

Regarding the speaking skills, for pronunciation, most of the learners consider that they 

have a good enough pronunciation to be understood by their interlocutor. For vocabulary, the 

students express that they can form simple sentences and, ask and answer questions most of the 
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time, struggling a bit with giving opinions. In relation to mechanical skills, the participants can 

form sentences without stopping too much and sometimes turn to Spanish when they are talking. 

For judgement skills, the learners can distinguish when to use the appropriate structures. Lastly, 

for language use, most of the students noted that they can usually self-correct when they make a 

mistake while speaking in English.

In the second self-assessment scale, the participants were asked to indicate in terms of 

frequency if as a result of the CP they could do what is described in each statement. In general, 

the learners reported an improvement of their speaking skills thanks to their participation in the 

CP, as can be seen in Figure 2. In this case, only 11 participants completed the scale.

Figure 2. Perceived Impact of Conversational Practices
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The perceived impact of the CP on the public workers’ speaking skills seems significant 

based on their answers from the scale. In terms of pronunciation, most of the participants report 

improvement and more comprehension from their interlocutors. For vocabulary and judgement 

skills, the majority of the learners notice an improvement. However, there seem to be difficulties 

with informal interactional contexts, where it is important to ask questions about the other and to 

express opinions. Regarding mechanical skills, students report they do not need to make as many

pauses when speaking. Lastly, with language use, the participants consider that the CP have 

helped them to recognize their own errors and employ self-correction. Nevertheless, a good 

percentage of the learners do not think that this strategy has had an impact on reducing their need

for Spanish when they are trying to communicate in English. 

1.3.3. Speech Conditions

For the online survey regarding the speech conditions described by Thornbury (2005), 

only 12 participants completed the instrument. In cognitive factors, knowing the topic of the CP 

proved to be an important matter, as can be seen in Figure 3.

Figure 3. Cognitive Factors
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Familiarity with the topic seems to be important in order to participate in the CP and 

considered a positive aspect. This finding reflects what Thornbury (2005) explains that “the 

greater the familiarity, the easier the speaking task” (p. 25). In the open questions of this survey, 

the learners mentioned that the topics of the CP are appropriate and that it is a useful strategy to 

practice grammar, vocabulary, and pronunciation. However, one participant mentioned that there

is not enough time in advance to know the theme of the weekly CP ahead of its execution. 

Additionally, one participant also expressed that they have disconnected from CP when the topic 

is not associated with the subjects covered in the learning sessions.

In terms of the affective factors, feelings towards the topic and/or the participants and 

self-consciousness seem to play a role in the learners’ experience during the CP, as can be seen 

in Figure 4 below.

Figure 4. Affective factors

Regarding feelings towards the topic and/or the participants, the survey showed that 

most of the learners prefer to participate when the tutor who is moderating the CP is the same 

tutor of their learning sessions. This is a factor that could possibly make them feel more at ease 
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when they are speaking in English. Furthermore, the students feel comfortable speaking and 

participating in front of their peers. In addition, students expressed that they prefer to actively 

participate when they know the topic, but when they do not feel sure with their mastery of it, 

they choose to just listen instead. Through the open questions, almost half of the participants 

mentioned that they would prefer to have the CP with the same peers or classmates from the 

learning sessions.

In the self-consciousness factor, some of the participants recognize feelings of anxiety 

when they are “put on the spot” by the tutor. By contrast, most participants stated they participate

willingly and voluntarily. There does not seem to be a consensus with the idea of evaluation. 

According to Thornbury (2005) “knowing (or believing) that you are being evaluated can be 

prejudicial” (p. 25). However, some learners either could see evaluation as a beneficial aspect for

their performance or consider that evaluation does not affect their feelings of calmness. Through 

the open questions, some students indicated that they could feel intimidated by the speaking level

of other peers and this would decrease their participation in the CP. There were also comments 

about nervousness when participating, but overall, they consider this space as a good place to 

practice and improve their speaking skills. 

Regarding performance factors, mode, planning and rehearsal time and environmental 

conditions also play a role in their participation in the CP, as can be seen in Figure 5 below.

Figure 5. Performance factors
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Regarding mode, the participants indicated that the virtual setting facilitates their 

participation. Furthermore, through a ranking question, they also indicated that they mostly 

choose to participate by activating their microphones and speaking, followed by writing through 

the chat and lastly by just listening. When it comes to planning and rehearsal time, Thornbury 

(2005) suggests that “generally, the more time to prepare, the easier the task will be” (p. 26). The

findings from the survey reflect this aspect, since most of the learners expressed that they prefer 

to practice and prepare their interventions before speaking. However, almost all the students also 

communicated that speaking spontaneously is easy for them. Lastly, in relation to environmental

conditions, specifically to the number of participants in the breakout room during the CP, half of 

the participants reported it is not difficult to take part even with a high number of peers in the 

room, while for the other half this is perceived as a difficulty. 

To conclude, through the survey the learners rated the CP with a 4.58 out of 5. They also 

made some suggestions such as having a daily space of CP and reinforcing listening as well.

1.4. Conclusions and Recommendations

The perceived effects of the CP by the Pre-basic students are that this strategy has 

improved their speaking skills. This space has allowed the learners to practice their oral 

production skills, thus enhancing their accuracy and fluency. The information provided by the 

instruments shows that the participants consider the CP as a valuable strategy worth continuing 

and modifying to satisfy their needs.

The speech conditions survey showed that cognitive, affective and performance factors 

can affect the oral production and participation of the Pre-basic students during the CP. 

Familiarity with the topic seems important to promote the learners’ active participation. Thus, 

following their suggestions, it is recommended to send the topic or guiding presentation for the 
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CP with at least 24 hours of anticipation and to try to connect those topics with what is being 

presented in the learning sessions. This action will allow the participants to have a sense of 

mastery over the subject and will also contribute to their feelings towards the topic.

When it comes to affective factors, it is recommended to maintain the same tutors and 

peers of the learning lessons in the CP. This could be achieved by scheduling two hours of ET 

activities for all groups. Thus, each group could have either a two-hour session in one day, where

in the first hour the theoretical learning session is carried out, and during the second hour the 

conversational practice would take place; or they could have two sessions in different days 

exclusive to each group. This modification would make the Pre-basic learners feel more 

comfortable when speaking, not only because of the rapport established with their tutor and 

peers, but also because there would not be participants with a higher level, such as Basic 

students, that could intimidate them. Hopefully, this measure can also help reduce the feelings of 

anxiety and nervousness reported in the survey.

During the present context of a global pandemic and virtuality, the mode will probably 

continue to be virtual, but with the recommendations previously mentioned it could be less 

technologically challenging, since breakout rooms would no longer be necessary. Furthermore, 

by each group having their own space of CP, the number of participants would not be as high 

and there would be a more equal distribution of participation and talking time. Lastly, when it 

comes to planning and rehearsal time, by sending the material for the CP in advance, learners 

that prefer to plan have the freedom to do it. Moreover, if the topics selected are connected or 

associated with the subjects presented in the learning sessions, the participants will have more 

vocabulary available and will be more prepared to speak spontaneously.
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The learners’ response towards the Conversational Practices shows a positive reaction 

and impact. Considering that the need for a space to practice and improve speaking skills for the 

lower lever students is being satisfied by this strategy, it is recommended to continue its 

incorporation in ET. The participants perceive the CP as beneficial to them and should continue 

to bring advantages to their English education process by also working on listening skills and 

adopting the suggestions here presented.

Finally, the experience of the practitioner with the CP and with this research has 

improved her planning and teaching strategies for speaking skills. This process has helped the 

practitioner gain a bigger and wider perspective for guiding English education, especially with 

oral production skills. Furthermore, the practitioner was able to recognize challenges and factors 

that can affect speaking performance, particularly in adults. All of this contributes to the 

practitioner’s professional development and prepares her for her future role and functions as a 

teacher. 
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Chapter 5: Further Implications

This research started by asking about the reported perceived effects of the CP on the 

speaking skills of pre-basic learners. This question was answered through the results that 

emerged from the data collection instruments, which revealed positive effects and impact from 

the CP on the participants’ speaking skills. Hence, as it was previously stated, this is a valuable 

strategy worth continuing in the ET program. However, in order to improve the implementation 

of the CP some modifications must be adopted, which were described in the last section of 

recommendations. Thus, changing the CP to adjust to these suggestions can imply some 

challenges that will be mentioned in this following section.

5.1. Educational Challenges

Based on the recommendations previously made, there can be some educational 

challenges to implement these changes. In first place, scheduling of both sessions, the theoretical

ones, and the ones for CP. Considering that the public servants of the ICBF have a heavy 

workload, it would be difficult to try to arrange two-hour sessions split in one day or two days a 

week that would work for them and their responsibilities. Likewise, given that there is no form of

evaluation, grades, or certification by taking part in the ET activities, there is always the 

possibility of low attendance and dropouts.

In the second place, a possible challenge is the number of participants per group and the 

total number of groups. As it was described in the introduction, there are approximately 355 

public servants enrolled in the ET program. However, this number does not reflect the actual 

attendance to the learning sessions or the CP or the Pre-intermediate conversation club. 

Currently, based on the attendance to the learning sessions, 80 would be a more realistic number 

of the participation in all the 11 groups of ET. Thus, to implement the recommendations, it 
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would be preferable to prioritize quality over quantity. In this way, it would be more beneficial to

have fewer groups with public servants that can genuinely commit to the activities of ET and 

have the necessary availability.  

In the third place, future practitioners could potentially find challenging the designing and

planning for both sessions, the theoretical one and the CP. Taking into account that the hope is 

for the content of both to be connected and to be sent with anticipation to the learners, the 

planning process has to be extremely careful and precise. Thus, the content of these strategies 

must be defined in advance before the ET activities begin. 

5.2. Significance of Results

This study is of importance for the bilingualism program of the ICBF, English Time. The 

pilot strategy of CP was described as a valuable and effective space for improving the Pre-basic 

learners’ speaking skills. Thus, ET can benefit from the findings of this research to continue to 

implement the CP and to execute the suggested modifications regarding the speech conditions. 

These changes can also be advantageous to the public servants who enroll in ET, since adopting 

the suggestions that derived from the Pre-basic students’ perceptions will potentially contribute 

to meeting the needs of the participants of ET.

This research has contributed to the practitioner’s educational process as a professional in

Languages and Culture. Thanks to the entire practicum experience and to the development of this

study, the practitioner now has a clearer perspective of what an educational process entails. 

Furthermore, the practitioner has improved her abilities to design, plan, and guide learning 

sessions, both focused on grammar and on speaking skills. 
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5.3. Research Limitations on the Study

One limitation of this study is the selection of the predetermined codes, specifically the 

speaking skills and the speech conditions. Regarding the speaking skills, in this case the 

researcher chose those described by Torres-Vigoya (2000), who divides them in two main 

categories which are accuracy and fluency. Within those two categories, three abilities can be 

found in each, in this study only two were adopted for accuracy and all three for fluency. Thus, 

one of the competences proposed by Torres-Vigoya (2000) was not implemented in this project. 

Additionally, different aspects of the competences could also be examined.

In relation to the speech conditions, this term was taken from the conceptualization of

Thornbury (2005). This author explains more characteristics of cognitive, affective and 

performance factors that were not included here. In this way, the a priori chosen themes clearly 

influenced the interpretation of the findings. This interpretation could have been different had 

other codes been selected or if an inductive data analysis method would have been followed.

5.4. Further Research

In the future it would be important to define different predetermined codes than the ones 

chosen in this study or to expand them. In this way, it could be possible to obtain a deeper 

understanding of the implementation and effects of the CP and of the speaking skills of the ET 

learners. Additionally, it would be valuable to implement the recommendations and 

modifications here suggested and to assess them in an effort to continue to improve this strategy. 

Furthermore, it would provide great insight to develop a research on this subject following an 

inductive data analysis, since there would be space for identifying the emerging themes from the 

raw data, without imposing any restraints (Mackey & Gass, 2016).
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Another suggestion for future research cycles would be to obtain the perspectives of the 

Basic learners. Through this study, only the perceptions and opinions of the Pre-basic 

participants are being visible, and it is worth to draw attention to the Basic ones too. The 

perspective of the public servants enrolled in the Basic level is also important and valuable to 

identify the effects of the CP and to determine other possible modifications needed. 

Lastly, it is relevant to know the specific speaking goals and needs of the public workers 

enrolled in the ET program. This information can help refine the strategy that now has the name 

of CP and the other activities of ET, including the content, topics, and approach of these 

sessions. 
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Appendices

Appendix A. Informed Consent

CONSENTIMIENTO INFORMADO

CONTEXTO
Este formulario, de acceso privado, es uno de los instrumentos diseñados en el 
marco de la práctica pedagógica que desarrolla Natalia Peñuela, estudiante del 
programa de Lenguas y Cultura de la Universidad de Los Andes, en el período 2021-
10. Este proceso prevé un acercamiento a los intereses de los estudiantes inscritos 
en los cursos de Pre-básico del programa English Time del ICBF, con el fin de 
recolectar información que permita fortalecer la implementación de sesiones 
complementarias de Prácticas Conversacionales. Así mismo, el proceso contempla 
el análisis de documentos, encuestas de percepciones, listas de chequeo de 
autoevaluación y, de ser posible, un grupo focal con el objetivo de obtener 
información acerca de las perspectivas de los estudiantes sobre su proceso de 
producción oral en inglés y las metodologías de las Prácticas Conversacionales en 
cuanto a proveer las condiciones de habla necesarias para los estudiantes.
Por ello, este formulario busca presentar los beneficios, compromisos y condiciones 
generales del proceso, posibles riesgos y acciones de mitigación y, finalmente, 
formalizar la aceptación de los participantes en el estudio.

BENEFICIOS DEL PROYECTO
Al participar en este proyecto usted está contribuyendo al aporte teórico que se 
derivará del mismo. Sus percepciones serán de gran utilidad para definir las 
estrategias y el diseño que se implementarán en las Prácticas Conversacionales del 
ICBF. Esto haría que las temáticas a tratar dentro de cada Práctica Conversacional 
del programa de bilingüismo del ICBF contaran con una mejor coherencia interna 
con el contenido de las sesiones de aprendizaje de los niveles Pre-básico y Básico. 

POSIBLES RIESGOS Y ACCIONES DE MITIGACIÓN
El riesgo de participar en esta investigación es mínimo y los datos obtenidos se 
ajustarán al principio de confidencialidad: se sustituirá el nombre verdadero de los 
participantes por seudónimos, códigos o números, los cuales se utilizarán a lo largo 
del proceso y en los informes.

COMPROMISOS
En caso de que haya autorización de su parte para participar en este proyecto, 
asumo los siguientes compromisos:

1) Las respuestas solo se utilizarán para facilitar el proceso de acompañamiento 
a la población estudiantil y ajustar futuras Prácticas Conversacionales a las 
necesidades de condiciones de habla y habilidades de los estudiantes en la 
lengua. 

2) La información obtenida a través de este proceso no será incorporada al 
reporte académico que se derive de esta actividad y, por ende, se mantendrán
los principios de confidencialidad y respeto por la autonomía del docente. 

3) A pesar de contar con estos registros, la información incluida en los reportes 
académicos será de uso estrictamente formativo, no habrá referencia directa a
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ninguno de los participantes, especialmente ninguna que permita identificarlos
y tampoco será entregada a ningún tercero para ningún propósito diferente al 
explícitamente indicado en esta solicitud.

VOLUNTARIEDAD Y DERECHO DE RETRACTACIÓN
La aceptación de este consentimiento informado es completamente voluntaria, no 
conlleva ningún efecto negativo para ninguno de los participantes, ni para su 
entorno laboral, profesional o personal. De igual manera, su aceptación no es 
permanente y, en caso de que el(la) participante desee retractarse o retirarse en 
cualquier momento, solo deberá informarlo por escrito, sin que haya ninguna 
penalidad ni afectación alguna al proceso formativo.

De antemano, agradezco esta oportunidad, dada la certeza de estos espacios para 
la cualificación de los servicios y para el proceso formativo. 
En caso de tener alguna pregunta o comentario, pueden escribir al correo 
electrónico natalia.penuela@icbf.gov.co 

Atentamente, 
Natalia Ivette Peñuela Suárez
Lenguas y Cultura Universidad de los Andes / Dirección de Gestión Humana ICBF
Fecha

Teniendo en cuenta lo anteriormente descrito, expreso mi voluntad libre para 
participar en este proceso de investigación en el marco de la práctica pedagógica 
desarrollada por la profesora Natalia Peñuela en 2021-10:

Sí ☐

No ☐
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