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1.  Introduction  

1.1. Teaching Practice 

In the pedagogy concentration of the Languages and Cultures program of Universidad 

de los Andes, students must conduct a research paper, or a pedagogical practice, as one of the 

requirements to graduate from the program. In this way, I chose the option of pedagogical 

practice as my degree requirement. According to the official document of the Program -in 

which it is possible to find the academic information related to the teaching practice- this 

helps the students of the pedagogy concentration to create specific skills, useful for future 

teachers of a foreign language. (n.d). Likewise, students are expected to consolidate their own 

knowledge, through a deep comparison between the knowledge acquired during previous 

theoretical classes and a real teaching context. Hence, Is a practitioner at the Instituto 

Colombiano de Bienestar Familiar, known by its acronym ICBF. Then, I carried out an 

interview there, and finally I was selected as practitioner at that organization, in order to 

fulfill this degree requirement 

1.2 A Brief Description of the Institution  

The Instituto Colombiano de Bienestar Familiar (ICBF) is an institution founded on 

December 30, 1968 in Bogota. This is a state-owned institution which works “on the 

promotion of comprehensive protection and well-being for Colombian children, teenagers 

and families in general, by providing particular attention to those under threat, abandonment 

or vulnerable to violations of their human rights” (ICBF, 2020)  

1.3 The  Bilingualism Program  

According to Fandiño-Parra, Y. J., Bermúdez-Jiménez, J. R., & Lugo-Vásquez, V. E. 

(2012) Programa Nacional de Bilinguismo (PNB)  (2004-2019) is a project established by 
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Ministerio de Educación Nacional (MEN) not only as a plan to improve the quality of 

educational policy at the basic, middle and higher levels, but also as a strategy to promote the 

competitiveness of Colombian citizens of many state entities.  

This is how ICBF, being a state entity, becomes part of a new Bilingualism program, 

which began  in the second half of 2015. Departamento Administrativo de la Función 

Pública (DAFP) in cooperation with Servicio Nacional de Aprendizaje (SENA), initiated this 

bilingualism project called Bilingualism para servidores públicos (BSP). The project is aimed 

at an adult population, and although there is no age restriction, the ages of the participants 

have ranged between 25 and 60 years of age. According to the document Protocolo de 

Inscripción para Entidades (2019) this program was created based on the need for public 

officials of the different Colombian companies to learn English as a foreign language, to be 

able to integrate in a much more qualified way in both national and international contexts. 

 According to the last report of this program in 2019, the general objective of the 

Bilingualism program is to strengthen the English language skills of public servants and 

contractors belonging to entities of the Colombian state. The specific objectives of this 

program are to achieve a level B1 according to the Common European Framework of 

Reference for Languages (CEFR), in the communication skills in the English language of the 

officials enrolled in the project. So that they contribute to the development of the country 

through the language training of the officials of the government entities. (Council of Europe, 

2018, p. 55) 

There are three kinds of training in this program, and the student will choose face-to-

face sessions, virtual sessions or blended sessions (face-to-face and virtual sessions). Before 

starting the course, each student must do a diagnostic test to be classified within one of the 10 
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levels of the program. It is important to point out that each of these levels has a 

communicative approach,so that students can communicate properly international contexts.   

  According to the above, there is the virtual training of the program,called English Dot 

Works, which is also based on CERF and  the main objective of this one is to provide English 

Language proficiency as a useful tool for international communication (Manual de 

Bilinguismo, n.d).  The 10 levels of English Dot Works is subdivided into 3 sections, the first 

one is Beginner and it includes courses 1, 2 and 3. This level seeks to stablish the 

communicative structures of the language, through the recognition of basic vocabulary. To 

begin the process of studying the English language, it is necessary to identify and acquire 

basic components thereof, starting with the recognition of the alphabet, greetings, expressions 

and basic grammatical structures. The last set of topics allows the students to exchange 

personal information along with a set of vocabulary concerning countries, nationalities, and 

school elements.  

The second level is  Intermediate, with 4, 5, and 6. This level guides the application of 

vocabulary and the use of intermediate structures in the English language, allowing the 

student to establish simple conversations about himself and those around him. Courses 7, 8 

and 9 are part of the Advanced level in which the application of vocabulary and use of 

intermediate structures in the English language are oriented. The last courses will allow the 

student to hold conversations about their preferences and opinions, as well as conversations 

about themselves and about what is around them.   

Regarding the type of methodology, there is a strong focus in the performance of 

tasks or task-based learning. For Lemmolo (n.d) when using task-based learning, teachers 

ask their students to perform tasks that resemble authentic, “real-life” situations. He 

states that while performing a task is a good way to learn how to use 
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language practically in a situation that is likely to actually take place. The above helps 

to strengthen the learning of this language in real contexts for an adequate teaching of 

English. In order to achieve this, the program generates spaces in which the use of English is 

recreated in everyday life and based on real-life conversations. Previous aspects will help 

each student to build their own learning process, that is, each student is able to develop an 

adequate learning process of the English language trough different conversations likely to 

happen in real-life situations.  

Moreover, to achieve an effective learning process, the program points out the need 

for permanent self-assessment and self-reflection of students during and at the end of the 

learning process, by analyzing the results obtained at the end of each level. Related to this, it 

is important that students maintain a connection between four key tools, or the 4 sources of 

knowledge: the instructor or tutor, the environment, the Information and Communication 

technologies (ICT) such as the Sofia Plus Platform, and collaborative work.  

1.4 Teaching and co-teaching process  

In this context, it is important to point out my own functions while I was a practitioner 

of this institution. One of them consisted of making a deep revision of documents with 

information about the bilingualism program, the last students, etc. In addition, I had to check 

last year's reports with information about the topics worked, about the students, the modality, 

the level, the activities, the teaching methodology, etc. I also phoned each former participant 

to find out if they wanted to continue with the program and if they agreed to continue with 

the same old schedule. Another important task consisted of planning the classes for each of 

the levels of the program, organizing what staging would be most pertinent, the activities, and 

the resources and/or materials for the topics. Finally, the teaching-learning process includes 
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the performance of the classes, the explanation of the topics, and the evaluation of students' 

knowledge.   

 In the third week approximately, another practitioner arrived at the Bilingualism 

program, he would be my co-worker. He was a student of Universid EAN, and his 

undergaduate degree was Modern Languages with a focus on International Business. So, me 

and my classmate worked together in the design of a campaign promoting the program, in the 

analysis of data and reports, in telephoning of old students, in the planning of each class 

session for each level, in the design of material for students, and in the searching of resources 

for students, among other activities. Although my partner shares a common group of face-to-

face sessions, he had 6 groups of face-to-face sessions, and I had other 6 groups of face-to-

face sessions, and each one of us had the responsibility to teach our own groups.   

1.5 Participant Observation 

Face-to-face sessions started on March 2, with 5 groups, divided into 3 days: Monday, 

Wednesday, and Friday. On Mondays, there was a Beginner group and an Advanced group, 

on Wednesdays there was an Intermediate group, and on Fridays there was a Beginner group 

and another Intermediate group. Most of the classes took place in the general ICBF 

headquarters, and the rest of the classes take place in the Metropolis mall, a place close to the 

general headquarters. The first week of classes is described as participant observation, which 

is defined by Aktinson and Hammersley, M. (1998) as an observation carried out when the 

researcher is playing an established participant role in the scene studied. Thus, during the 

different face-face sessions of the different levels, the students' abilities and weaknesses were 

observed in different skills such as speaking skills, in reading comprehension, in listening 

skills, while I taught the classes. Thus, with the information collected during the sessions of 
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the different levels, a variety of elements or aspects were found, which could be possible 

objects of analysis.  

1.6   Description of the problem 

First observations of each group were crucial to have an initial idea about the positive 

and negative aspects of each group. Even if all the groups had very interesting aspects to be 

analyzed, I decided to work with one of the groups of intermediate level, since that group 

showed a noticeable interest from the beginning. Furthermore, the group proved to be quite 

participatory and collaborative from the beginning of classes.This group received classes at 

Metropolis Mall, on Mondays and Wednesdays from 11:30 am to 12:30 pm.  

First, those learners of the Intermediate course were contacted by telephone in order 

to know if they would want to continue with the Bilingualism Program, and from that 

moment, this group showed a lot of interest. The first two classes with the intermediate-level 

students were quite interesting and peculiar, because I observed a very participatative and 

interested students. Those strong indicators about the group level. So, in the first class, each 

of the students of the group had to introduce themselves talking about their names, their age, 

their jobs, etc. Then, we made a short reading about Coronavirus, in order to speak about 

some questions after the reading. At the end of that first class, we watched a short video 

about bilingual minds, and finally it was created a little conversation about the video. 

In the second class, the activity was focused on speaking and communication skills.  

There were a set of questions of the IELTS exam, since it was considered that these questions 

could help to show what was the level of the students in oral production. In addition, that 

activity was planned to help motivating  students with real-life topics. Then, students 

answered some of these questions related to different topics, such as personal meaningful 
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changes, Colombian places they would recommend to foreign people, who a very important 

family member for each of them, among other topics.  

During the previous activities it was observed that students had a good vocabulary and 

good grammatical tools. The above is useful because students could express their own ideas 

and make communication successful during communication exchange with their classmates. 

However, there is a set of observed grammatical aspects that were problematic for students, 

which are nevertheless necessary for the development of an appropriate speaking skill. 

According to Quereshi (2007) the ability to speak skillfully, provides the speaker with several 

distinct advantages. Some of these advantages for the speaker are the capacity to express 

one’s thoughts, opinions and feelings, in the form of words put together in a meaningful way, 

and the joy of sharing one’s ideas with others is an advantage as well.  

According to these observations, one of the most common problematic aspects was 

the use of the Do and Does as the auxiliaries of the simple present tense. Even if the 

intermediate-level students knew that with the third person singular (He, She, She) the correct 

auxiliary is does, while they were speaking they are not aware of it, and they made mistakes, 

such as "She don´t...". The above was due to the students have not internalized this rule of the 

use of the auxiliaries, they make these kinds of errors, even when they mentioned to me that 

they already knew the rule and knew how that worked. British Council website, defines 

internalization as the process of learning something so that it can be used as the basis for 

production (n.d). 

Considering the previous information, I would like to point out that this problematic 

aspect not only affects the grammatical competence of the students, but it also affects their 

accuracy in oral production. Since the students are not using this grammar rule correctly, this 

makes them unable to properly communicate,  since the problematic aspect limits the 
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accuracy of the students when they are using the English language. Thus, the fact that the 

problematic aspect affects the student's ability to speak is a more complex situation. The 

reason for the above is that the ability to speak is the most important skill for the main focus 

of the bilingual program: the communicative approach. This is due to the main objective of 

this program is the creation of more capable workers, who can adequately communicate in 

English in national and  international contexts. So, the already mentioned problematic aspect 

depicts not just a lack of adequate grammar, but it also depicts a problematic issue for the 

speaking skill.  

1.7   Research Question 

Based on the above information, this grammatical issue related to the use of 

auxiliaries do and does and the third person of the simple present was the chosen aspect to 

focus on. According to that, some strategies and activities related to the aforementioned 

grammar topics would be implemented, in order to help with the improvement and solution 

of these grammatical issues. In that way, the research question would be: how can the 

implemented activities focused on the simple present tense help intermediate level students 

be more accurate when speaking? 

2. Innovation Proposal 

2.1 Innovation Proposal 

As previously indicated, Manual de Bilinguismo states that its main objective is training 

professionals who are better able to communicate in international contexts, through an 

adequate and proficient use of English. Thereore, the classes have a mostly communicative 

approach, based on the idea that students acquire adequate tools to communicate. For 

Richards and Rodgers (1990) the communicative approach of language teaching considers 

language to be communication; the goal of language teaching is to develop what sociolinguist 
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Hymes calls communicative competence not only as an inheren t grammatical competence but 

also as the ability to use grammatical competence in a variety of communicative situations 

(1972). In this regard, Hymes offers a fairly broad view of what knowledge of a language is: 

in addition to the existing abstract grammatical knowledge, Hymes claims that linguistic 

theory is part of a more general theory that incorporates communication and culture. 

 Considering the importance of the communicative approach, it is important to highlight 

that grammar is also a certainly important aspect in the teaching-learning of second 

languages. Scrivener (2003) points out that we use grammar to communicate more effectively 

and accurately with others. We use grammar to "fine-tune", a meaning, to make it more 

precise (p 4). The two traditional ways of teaching grammar are the inductive method and the 

deductive method. As Thornbury (1999) states, a deductive (rule-based) approach begins 

with the presentation of a rule and is followed by examples where the rule is applied. 

Otherwise, an inductive approach (rule discovery) begins with some examples from which 

rule is inferred. 

Taking into consideration the above, I thought of a strategy with the objective of 

solving this problematic situation. It should be noted that the students told me in one of the 

classes, they did not want to be directly taught grammar rules.  That is, intermediate-level 

students preferred an inductive grammar or unconscious learning of grammar,in which they 

could learn the rules through sentences instead of a direct exposition to the grammar rules or 

a conscious learning.  

 In addition, it is important to show that given the current situation in the country with 

the pandemic caused by COVID-19, the classes that were being carried out by face-to-face 

sessions, had to be accommodated and adapted in a completely virtual way, so the classes 
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were held through a platform called Microsoft Teams, which allows to have meetings by 

audio,by video, it also allows to chat, record the carried out meetings, and 

2.2    Talking about other people  

Considering the previous points, I designed an intervention proposal that had a 

communicative approach, that is, that was focused on oral production and that, in turn, could 

provide a solution to the grammar problem mentioned above  , the use of auxiliary verbs do 

and does "in  oral production. My proposal was based on the topic of the simple present 

tense, specifically the differences between the use of Do and Does and the third person 

singular. Azar (2002) states that in general, the simple present expresses events or situations 

that exist always, usually, habitually; they exist now, have existed in the past, and probably 

will exist in the future. Azar also states that Present Tense is fundamental to be mastered 

because present tense is used to express the activities that often happens, activities which 

occurs in daily life. 

 Now, regarding the third person singular of the simple present tense ( pronouns He, 

She, It) have specific rules, since the affirmative sentences with  these pronouns, the verb 

must have an s, an ies, an s, or some other endings at the end . Furthermore, if these pronouns 

are used in negative sentences, the auxiliary verb "does" plays a crucial role; in the same way 

that the interrogative sentences for the third personal singular must carry the auxiliary does, 

at the beginning of each one of them.  

2.3    Application of the Innovation Proposal 

This innovation proposal was carried out with the methodology  "task-based 

learning", under the activity called talking about other people. Merriam-Webster dictionary 

defines task as an assigned piece of work often to be finished within a certain time (n.d). 

For  Bowen (2010), task-based learning offers the student the opportunity to do the 
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following: the main focus of the classroom activity is a set of tasks, and language is the 

instrument or the tool that students use to complete it. Then, task is an activity in which 

students use language to achieve a specific result. The activity reflects real-life situations and 

students focus on meaning. Playing a game, solving a problem, or sharing information or 

experiences can be considered a relevant aspects and authentic tasks.  

Then, the designed specific activity wanted to provide a solution to the problematic 

aspect.  In such manner, the application of the activity was through dialogues in pairs, in 

which person 1 and person 2 are present. Then, person 1 told the other what sports they 

practiced and what they did not practice, what kind of food they liked and what food they did  

not like, what kind of books they read and what they did not read, what places in Colombia 

they already knew, and which they did not know, among other topics. Next to that, person 2 

had to tell the other classmates what person 1 said to him. Therefore, while person 2 tells 

about person 1's information, he should use the auxiliaries "do" and "does" in the affirmative 

and negative sentences of the present simple.  

To continue with the second shift if the activity,  the task is exchanged and person 1 

will have to report what person 2 tells him on topics like those already mentioned (food, 

books, movies). So, the expected time to carry out the whole activity was 40 minutes. It is 

important to point out that an informed consent to accept taking part in this study was sent to 

every student before carrying out the activity. This included information about the objective 

of this study, as information about the university, the class, and the development of it.  

Regarding the materials for the classes, a group of two small flash cards were designed, 

since, the same type of material was found useful and effective for this specific activity. The 

flashcards had questions about likes, dislikes, hobbies, among other topics, and they were 

shown in one of the slides of the PowerPoint presentation of the class, during the class of 
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course. It was possible to show the slides for the class, due to Microsoft Teams platform has 

the tool of "sharing screen". In this way, the person who is guiding the conference or the class 

(in this case it was me) can share the screen, showing any webpage (in this case the 

PowerPoint presentation), in order to the rest of the people connected in the conference can 

observe it.  Each flashcard contained questions about the information that person 1 had to ask 

person 2 (in the first shift) and person 2 had to count person 1, in the next shift. When the 

class started, the pairs were defined, since there was never certainty of the attendance of all 

the students. After making the pairs, the role of each member of the couple was defined, and 

in the second turn the roles of the members were exchanged. 

The activity was carried out during the class and the whole class time was spent 

performing it.  During the first activity of “talking about other people”, I gave the instructions 

to both students and I showed them the flashcards (two sets of questions about likes and 

dislikes about music, books, sports, etc.) and I gave the opportunity of choosing the set of 

questions with which they wanted working. So, they decided to work with the set or group 2 

of questions, and then they decided who the person was, who would ask, and who would 

respond the questions in the first turn. After I told the students I was there to answer any 

question they had during the performance of the activity, student 1 began to ask the questions 

to person 2, and person 2 started to respond her questions.  

Secondly, as I was listening to all my students during the conversation, I noticed when 

they finished the questions. When Student 2 finished responding to all the questions, I made 

student 1 report about student´s 2 answers. It is important to highlight that I asked student 1 

to use the structure of simple present tense and using the third person since student 1 was 

talking about a classmate, it meant student 1 was talking about her. Hence, student 1 started 

to tell about students´2 answers, using the indicated structure. While student 1 was speaking, 
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there were some mistakes with the auxiliaries do and does in the third person. Once student 1 

made those mistakes I immediately corrected her reminding her of the rule, that is, that with 

the third person (the subjects He, She, It) the correct auxiliary is  does. Once person 1 

finished talking about person 2, I advised her to take special care with the rule.  

After half an hour after the class started, a third student arrived, he said he was unable 

to connect on time because he was busy with his work. So, it was decided that I would work 

with student number 3 and with the group or set 1 of questions. Meanwhile, in the second 

turn of students 1 and 2, they chose that person 2 would ask person 1 the questions of set 1, to 

change questions. With this, since both pairs would work the same set or group of questions, 

I decided to establish an order in which the group of students 1 and 2 would ask the two 

questions first, and the group of student 3 and I would ask those same questions. two 

questions later, and so on with the rest of the questions. 

 

Then, during this second part of this class, as the questions were asked, a small 

discussion about rock music emerged, since student 1 and student 2 (the two students who 

answered the questions) liked rock. After that the questions by turns continued, and in the 

end, student 2 reported what Student 1 had answered using the Simple Present in third 

person, and auxiliary Does. Finally, during Student 2's speech, it was evident that she was 

paying attention to the proper use of the auxiliary does, although at first this student made a 

few errors, after she  had to get used to using the auxiliary does,  and the number of errors 

decreased considerably. 

In another class in which this "talking about other people" activity was carried out, 4 

of the students attended the class. So, the pairs were made and student 1 and student 2 were 
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group 1, and student 3 and student 4 were group 2. The instructions were then given so that 

the group one participated in the first turn, with one of the students asking and the other one 

answering, and then group 2 participated in the same way in the second shift. Then group 1 

participated in a third shift, and the roles changed between the two students, and finally, in 

the fourth shift, group 2 would participate again, also exchanging roles.  

2.4. Expected results 

By implementing this proposal, the changes or improvements are expected to be 

reflected mainly in the grammar aspect of the proper use of the auxiliary do and does 

while students are speaking. Moreover, students are expected to have a starting point to 

make the rule use more automatic with the deeper practice of the auxiliaries. Although the 

students know the theory behind this rule, and they know how to use it correctly, they had 

not made it part of their daily speech due to lack of practice. Students are expected to get 

used to properly employ these auxiliary verbs, through the naturalization of the rule, the 

improvement of this aspect is expected to be noticed in the different student´s oral 

productions and interventions of students regarding the auxiliaries do and does.  

3. Methodology 

3.1 Observation and data collecting 

This research carried out with intermediate level students of the ICBF Bilingualism 

program, was a qualitative research. Punch (1998) says that qualitative research is empirical 

research where the data are not in form of numbers. Saul McLeod (2019) stated that the aim 

of qualitative research is to understand the social reality of individuals, groups and cultures as 

nearly as possible as its participants feel it or live it. Thus, people and groups, are studied in 

their natural setting. 
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In this way, it is also relevant to expose that this research had a Participatory Action-

Research Approach, for Gillis & Jackson (2002) Participatory action research (PAR) is 

considered a subset of action research, which is the systematic collection and analysis of data 

for the purpose of taking action and making change by generating practical knowledge. 

Thereby, first I had to choose the group to be observed, and I started to observe them in a 

detailed way while I was teaching my classes, in order to collect relevant data. While I let the 

students to do the class activities I always observed  their interventions focusing on grammar 

and some other aspects of the English language. Then, having collected information about the 

problematic aspects of the students learning process, I had to choose one of the all the found 

problematic aspects, to start to think in the innovation proposal and the better way to carry it 

out.  

It is important to highlight that the qualitative method of data collection, which was 

used during this investigation was participant observation, which for Schensul, Schensul, and 

LeCompte (1999) is the process of learning through exposure to or involvement in the day-to-

day or routine activities of participants in the researcher setting. The above method allowed 

me to collect enough data to find the problematic situation and be able to create an innovation 

proposal.  This information was collected during the first classes, since while I taught the 

different topics to the students, I was observing their production in the different skills, in 

order to find some problems and choosing one of them. Besides, during the application of the 

innovation proposal, I was also attentive to the performance of the students, while I 

sometimes was participating in the activity of “talking about other people" as well.  

3. 2. Instruments 

Although observations during class are especially crucial to note some aspects related 

to student improvement, it is also important to be able to access students’ speeches not just 
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during the classes, but at any other time, since these discourses are the input that will allow 

me to notice improvement of the students. Thus, the first chosen instrument is audio 

recording, it is important to record the students' speeches on some electronic device, to be 

able to review them at any time. Recording and saving what the students say will allow me to 

do a deeper and more detailed analysis of the results of the students. Also, having the 

recordings allows me to notice some details that perhaps are not so noticeable just by 

observation. According to Cortez,  (2013), audio recording is one of the most widely used 

methods, since it allows to accurately record a conversation or debate.  

Another instrument used during this qualitative research was a small open-ended 

question survey. Check & Schutt (2012) defines survey research as the collection of 

information from a sample of individuals through their responses to questions. Then, the 

students were sent this survey through WhatsApp, to know their opinion and / or perception 

of the activities carried out. Therefore, the idea of this open-ended questions survey was to 

know what the students thought about the activities of the intervention proposal, since it was 

very relevant to know the point of view of the study population. It is important to point out 

that due to the virtual situation, and because the target population was quite busy with their 

work, an interview was not conducted, which was the instrument or method thought from the 

beginning. In order to see the results of this open-ended questions, see appendix 4.  

The last instrument used during this research was a rubric or checklist. Frels, Sharma, 

Onwuegbuzie, Leech and Stark, (2011) consider the rubric to be a valuable tool to confirm 

the essential elements of a qualitative study. Thus, some important aspects were established 

as part of that checklist,so with the aim that the same students would be able to self-assess 

and self-verify their own results and effects of the innovation proposal. Having this, this 

rubric was sent to the students, so they could self-evaluate their performance during the 
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activity. This was done in order to identify the results that these activities had had in the 

intermediate level students of the Bilingualism program. In order to see the results of this 

rubric, see Appendix  

4. Results 

4. 1 Application  

To answer my research question, I did 3 activities with the students in the 

intermediate level class. These activities were carried out during four of the classes, on 

Wednesdays, on April and May of 2020. Even if during the teaching of my classes I did more 

activities related to the use of Do and Does auxiliaries in the present simple, those specific 

activities were essential to improve the problem situation described in previous situations. 

Therefore, these activities were focused on students practicing the use of auxiliaries Do and 

Does aids in these activities, in order to they get a starting point in the automatic use of the 

auxiliaries.  

I was completely in charge of developing the class and these activities with my 

students. So, while my partner was in charge of teaching those students on Mondays, I 

worked with them on Wednesdays.  In that way, I was completely responsible for all the 

class, and for the activity "talking about other people". Therefore, each of the 3 activities had 

different content for each class, although its structure was the same: two groups of questions 

that would serve as the basis for the conversation. Thus, after greeting the students and 

explaining the topic of the class and the order of the activities, this specific activity was 

carried out. Also, it is important to say that the activity was carried out in 4 of all the classes 

during the semester, which was approximately 12 classes 

First, the activity was explained to the students, then the instructions were given and, 

finally, the group or groups were established, depending on the number of students present in 
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the class, which was not constant, in each of the groups. There should be two people. After 

the students themselves chose who would ask first and who would answer, they began with 

the questions, thus forming a small conversation between themselves.   Finally, when they 

finished the first conversation, the student who asked, had to report what his partner told him, 

including, of course, the auxiliaries Do and Does, for negative answers of the simple present 

tense. Next, the student who answered on the first turn was the one who asked on the second 

turn and then the process was like the first activity turn. Regarding the used time for the 

activity, it is important to highlight that initially it was thought of approximately 45 minutes 

to carry it out. However, during the activity a conversation was developed, which implied 

that the activity lasted at least 55 minutes, almost the whole class.  

4.2 Findings  

The results obtained from this research are within the expected results, an 

improvement in the use of the auxiliaries do and does of the simple present tense was 

observed, which in turn had an impact on the improvement of the students' oral competence. 

First, proper use of auxiliaries Do and Does was perceived in students; since as student 1 had 

to report what student 2 had said, he had to use the present simple in a continuous way. Next, 

student 2 reported on student 1, continuously using the present simple and the auxiliary do 

and does.  

According to the above, even though the students made some mistakes regarding the 

use of such auxiliaries do and does of the present simple, some improvement was noted in the 

interventions of the students, regarding already mentioned topic of the previously named 

auxiliaries. Connected to this, it was seen that as a response to the activity of "talking about 

other people", when the students began to have to use the auxiliaries do and does 

successively, it was easier for them to start to internalize this rule. 
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During the first time in which the activity was carried out, and in the first turn with 

Student 2 responding to the questions, she also told some own experiences related to some of 

the topics of the questions, complementing her answers in that way. Some of her experiences 

were her participation in the chorus of Universidad Distrital, her experiences dancing 

reggaeton music, among others. Later, during the second part of the class, as the questions 

were asked, a small discussion about rock music popped up, since Student 1 and Student 3 

(the two students who answered the questions in that turn) liked rock. Therefore, while 

Student 1 said that rock was dying because its essence was being lost, Student 2 said that rock 

music was a subject to transformation and it did  not lose its essence, but it was just 

transforming. This debate lasted a few minutes of the class and made both students practice 

their speech while presenting their own arguments to defend their own perspective.  

Finally, it is important to point out the fact that Student 3 was unable to speak about 

the other person because unfortunately he entered class late.  However, while this student was 

discussing rock music with student 1, he made use of the auxiliary Does of the third person of 

the present simple on several occasions, and although at first, he made some mistakes, I 

corrected him at the beginning regarding the correct use of the auxiliary Does. Then, the 

student took into consideration the corrections made at the beginning, and he was more aware 

of adequately using the auxiliary Does in the third person.  

Below are some excerpts from the previous exercise of Talking about other people, 

these are just a few examples: 

*More extracts will be shown in the appendix of this text* 

A. The question was: Do you like Rock music? 
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Student 1: I like rock music. I grew up in Suba, and that is a place very related to Rock Music. 

I always liked rock 

Student 2: No, don’t like rock music 

Student 3: · Yes, I like rock music a lot. But I think Rock is being killed. Rock is not the same 

than some time ago with original bands. Rock does not have the same essence.  

  

B. The question was: Do you like singing? 

Student 2:  Yes, I like. I sing in the chorus of the Universidad Distrital. I don´t 

remember the name of one of the songs I sing. 

 

C. The question was: Do you like reading novels? 

Student 2 was talking about speaking 1: R.E does not like reading novels. She likes 

technology books.  

 

Results of the rubric of self-assessments of the students 
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Half of the students (2 students) reported having a "very good" performance 

regarding this item, while the other half of the students (2 students) reported having a 

"good" performance. 

 

 

 

Half of the students (2 of them) stated that they performed very well on this item. One of the 

students reported having a good performance, and finally another student reported having an 

acceptable performance. 
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75% of the students (3 students) reported having performed very well for this point, while the 

remaining 25% (1 student) reported having performed well. 

 

5. Implications 

5. 1 Successes and limitations 

During this investigation, there were some aspects that were properly decided, and 

other aspects that should be considered with more attention for future investigations of this 

type. To begin with, the problematic aspect was adeaquately chosen, since it is a grammatical 

aspect that will be very important for the future learning of the students. Furthermore, this 

aspect is related to oral competence, which is fundamental in the communicative approach of 

the Bilingualism program to which the classes belong. Another success was the chosen target 

population with which was decided to work on the innovation proposal, since that group of 

students was willing to do the activities, and also to actively participate during the classes. In 

addition to the responsibility that characterized that group, it was a group in which there was 

trust among the students, which facilitated the implementation of the innovation proposal 

which was to be carried out in pairs of students who had to talk.  
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Now, regarding the limitations found during the research, it is important to highlight 

that there was never a certainty of the number of students who would attend the class. Even if 

students were always willing and very interesting in the class, they had to work, so at any 

time they could be assigned meetings. Reports, checking of documents, among other works at 

the class time, and they could not attend the class. However, there was always at least 1 

student during the class, and therefore, the innovation proposal was designed so that if only 1 

student came to the class, he could work with me, forming a couple for the activity. 

I had originally thought about doing an interview with the students, taking advantage of the 

fact that it was only 5 students. With this interview was expected to know more details about 

the students' perception regarding the intervention proposal. However, with the pandemic 

situation, the work of the students in the IBCF increased, so they only had time to attend the 

classes and interviews were not the better instrument.  

 A limitation found was that during the pandemic due to COVID-19, the classes had 

to be adapted to a virtual modality. Even if that adaptation was successful in several aspects, 

it also meant challenging in some others like the pair work. This kind of work was a 

challenge since groups working on the ICBF platform could not be set up. This caused that if 

there were 4 students in the class (that is, 2 pairs) they all together had to speak in turns 

because as a practitioner I had not a complete access to the complete tools of Microsoft 

Teams, so I could not split the students in different rooms, even if the platform had this tool.  

Finally, another limitation was that all the students in one of the classes in which the 

innovation proposal was to be applied were busy, so the innovation proposal could not be 

carried out with all the students. At the start time of classes (11:30 am), there was only one 

student connected on the Microsoft Teams platform, and although I decided to wait 15 

minutes for more students, no other student connected. Then, the connected student informed 
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me that she was in a meeting and to wait for her for a few minutes. Finally, when she was 

able to connect, she informed me that she did not know about her other classmates, so we 

decided to start the "talking about other people" activity, in which we invested the last few 

minutes of the remaining class. So, on the first turn, I asked her, we talked, and I told what 

she has said. Then, in the second turn, I answered the questions that the student asked, we 

talked, and then she told what I had answered. 

 

5.2 Unexpected results 

While this qualitative research was carried out, there were several unexpected results 

that are interesting for future research, and that, in turn, showed the interests of the students at 

this intermediate level. Thus, the first unexpected result was that the students were very 

interested in the subject of music; own musical tastes, genres, the change of music over time, 

among others. 

This interest was evident when one of the students was asked if he liked rock, and he 

replied that he loved it, and he also spoke about his favorite bands. Later, the same student 

said that for him "rock was being killed "because the new rock bands were losing the original 

essence of rock music. At that time, one of the students said that she did not agree with her 

partner's statement that "rock was being killed" because the music is subject to 

transformation, and it will not always be the same. This is how a small debate about rock 

music is built, and each of the students give small arguments to defend their own 

perspectives. After that, when another student was asked if she liked salsa music, she said 

yes, and then she began to tell about her favorite salsa groups, and he also told about classics 

of this musical genre. In addition, her classmates also began to talk about salsa music and a 

short and interesting conversation was formed about this musical genre.  
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Another unexpected result was the big interest that the activity of "talking about other 

people" emerged in those intermediate level students. First, it is important to underline that 

students have always been very interested in activities in which they have to communicate 

and practice their oral skills. However, despite this interest, I never expected the students to 

have fun so much with this activity, and I just hoped they would answer the questions in a 

basic way with a small amount of detail. This interest was evident in the fact that the students 

not only answered the questions with a yes or no with a small explanation, but they always 

gave extensive details related to the questions, and small conversations were held between the 

students. 

Finally, it should be mentioned that the unexpected results that were previously 

described are very valuable resources for planning future activities, since it was found that 

students are very interested in this type of question-and-answer activities about likes and 

dislikes topics. In addition, it was evident that the topic of music is very exciting for students, 

so this topic and some of its subtopics could be aspects to consider when working on 

listening, speaking, reading and writing skills. Thus, some of the activities in which this topic 

could be considered are oral debates, oral presentations, activities in which students must 

write short texts, and activities related to pronunciation and vocabulary. The above activities 

could ensure that students not just effectively learn, but they enjoy the activities as well. 

  

6. Conclusions 

In conclusion, it could be said that the innovation proposal implemented with the 

intermediate level students of the Bilingualism program was successful. Clearly, this proposal 

related to the auxiliaries do and does in the simple present, had a positive and significant 

impact on student learning. This was evident not only during the realization of said proposal 



Speaking Activities to Improve a Grammatical Aspect and Oral Producion in English as a 

Second Language Students 29 

but in the results of the survey and the rubric to know the perception by the students. In this 

way, the realization of this proposal answered the research question to a greater extent, 

related to how this implemented proposal, could contribute to an improvement of a certain 

problematic aspect, thus improving the oral competence of intermediate level students. Thus, 

this proposal implied that the students could improve the grammatical aspect that was 

problematic, thus achieving a much more precise and adequate oral production. 

 

Here it is worth noting some of the recommendations to consider for future research in 

the ICBF Bilingualism program. Even if the proposal was successful, it is convenient to 

increase the number of classes in which the innovation proposal is applied in future research, 

with the aim of having more possibilities of practicing and correcting the problem situation. 

Furthermore, it is important to keep in mind that more than one activity could be designed as 

part of that innovation proposal, for example, two different activities. These two activities 

would be effective looking for more variety, however, an adequate way to implement this 

variety should be found, since many times there is not so much time to apply the innovation 

proposal because most of the time in classes is invested in teaching the established topics. 

(Harmer, 2007, p. 110) 

It is important to highlight that this academic practice was a significant experience in 

my learning process, as a future language teacher. First, this process was very interesting 

because it allowed me to see many crucial parts of the aspects to consider before and during 

the teaching-learning process. Some of these aspects were the target population, the needs 

analysis, the teaching methodologies, the approach of the classes, the way in which each 

student acquire knowledge (which is different in each one), the better way to evaluate the 
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knowledge, the way in which a problematic situation can be approached to solve it, among 

other aspects.  

 Secondly, this process helped me recognize the importance of making constant 

reflections on my own process, since as a future language teacher, I must always be critical 

and reflective of my own process, taking into account successes and errors, in order to get an 

improvement in my role. Third, another of the contributions of this process was the 

possibility of gradually defining my identity as a language teacher, based on aspects such as 

the performance of classes, the way in which I gave solutions to problematic situations, the 

improvement of students in the language learning, etc. 
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Appendix 1. Lesson plan: 

Moment of the class Time of the class Description 

        Zero moment 11:30 a 11:33 a.m.* 

Class start time is not 

always the same, as students 

are sometimes busy, and 

they arrive some minutes 

after the 11:30 a.m. 

Greet the students 

and ask them how they are 

and how they are doing with 

their work and with other 

aspects. 

file:///C:/Users/user/Downloads/MANUAL%20BILINGUISMO%20(2).pdf
https://www.teachingenglish.org.uk/article/internalisation
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First moment  11:33 a 11:38 a.m.  Show students what 

the activity “talking about 

other people” is and explain 

it. Then, explain the 

instructions on how the 

activity will be carried out 

(By pairs, by turns and by 

roles). While instructions are 

given, the flashcards are 

shown in the PowerPoint 

presentation on the screen. 

Second moment 11:38 a 11:40 a.m.  Organize the pairs of 

students according to those in 

the class session. Also, 

assign which couple will start 

taking the first turn, in which 

one of the members of that 

couple will ask the other 

member some questions.  

Third moment    11:40 a 11:50 a.m.  

*(This time is subject to 

change, it depends on the 

details that the students give 

about the answers.)   

In the group 1, 

student 1 asks student 2. 

Next, student 2 will count the 

answers of his / her partner 

regarding likes, dislikes, 

preferences, etc 

Third moment (A) 11:50 a 12:00  If there is a second 

pair, the second turn will be 

for Student 3 to ask 4, and 

then Student 3 tells about 

Student 4's answers. 

Third moment (B) 12:00 a 12:10 Pair 1 takes the third 

turn, and the roles are 

exchanged, so the one who 
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asked on the first turn will be 

the one who answers on the 

first turn, and the one who 

answered will be the one who 

asks the questions. Next, 

whoever asked this time will 

tell what his partner 

answered. 

Third moment (C)  12:10 a 12:20 The couple 2 takes 

the fourth group they 

exchange roles, the person 

who asked before now will 

be the one who answers, and 

the one who answered in the 

previous turn will be the one 

who asks. Next, the person 

who asked will tell what their 

partner answered. 

Fourth moment 12:20 a 12:30 * This 

time is not always the same, 

since many times there are 

only 2 students in the class, 

so only a couple is made, and 

thus the "talking about other 

people" activity ends faster. 

Other times, all class time is 

spent on this activity. 

A class topic is 

explained to the students. 
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Appendix 2.  Flash Cards in the Power Point Presentations 
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Appendix 3. Some extracts of the activity 

1. The question was: Do you like going to parties? 

Student 3: · Not really. I don´t love going to parties because there is some types f music 

that I don´t really like. I mean, right now I put up any kind of music. But I prefer little places 

with rock or something like that.  

Student 4 talking about student 3:  She does not like go to the parties, because she 

prefers a pub with only type of music.  

2. The question was: Do you like to drink wine. 

Student 2: No, I don't like because I get sick. I get stomachache. 

Student 1 talking about student 2:  She said that she does not like, because after she 

drinks wine, she can feel stomachache.  

3. The question was: Do you like to drink whisky? 

Student 3: I like to drink whisky; my favorite brands are Something special and 

Jack Daniel´s whisky.  

Student 4 talking about student 3: I will talk about student 3. First, she likes 

whisky and she prefers Something special whisky and Jack Daniel´s whisky.  

4. The question was: Do you like to drink coke? 

Student 1: In this moment I don´t like to drink coke because here in my house we 

have juice. I don´t drink coke because I suffer gastritis.  
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Student 2 talking about student 1: When I asked her if she likes to drink coke, she 

said me that she don’t like much, because it has a lot of sugar and when she drinks a coke 

she can feel gastritis. But yesterday she drunk coke because his family brought a pizza and 

they eat pizza and they drink coke.  

5. The question was: Do you like American food? 

Student 1: Mmm so, so. Hamburger not much, Hot dog not much. No hahaha I 

don´t like American food because I don´t like the meat, for my cronic gastritis I can't eat 

all American food. 

Student 2 talking about student 1: She does not like American food, she does not 

like hamburger, she does not like hot dogs. She prefers traditional food.  

6. The question was: Do you like to drink soda? 

Student 4: No, I don´t like drink soda. I like drink water, and I like drink coffee, a 

very dark coffee, but the soda has many sugar.  

Student 3 talking about student 4: Student 3 does not like to drink soda because 

the soda has many sugar. He likes a lot of coffee.  

 

Appendix 4. -Results of the open-ended questios 

1. ¿Cuál es su percepción de la actividad "talking about other people"? 

Muy buena ayuda a recordar conceptos y desenvolverse. 

Es muy buena, permite practicar conversación 

Es amena, divertida y la hemos practicado tanto que vamos usando de manera natural y cada vez 

con menos equivocaciones frases en presente simple con does y el do 
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Muy Buena,, 

La actividad es buena porque lo induce al uso de las lecciones aprendidas dentro de lo cotidiano 

 

2. ¿Cree usted que con esta actividad pudo practicar suficientemente el uso del 

"do" y el "does"? ¿Por qué? 

Mucho 

Si, las preguntas estan bien orientadas para practicar el uso de ambas formas 

Si. Porque está actividad nos "obliga" a usar el do y el does 

Si, porque me quedó grabado el does.. que es el difícil.. 

Creo que se practicó su uso, sin embargo hay que practicar más con el fin de interiorizarlo y 

hacerlo propio 

3. ¿Considera que la actividad propuesta ayuda a interiorizar el uso del "do" y del 

"does"? ¿Por qué? 

Si, porque permite ejercitar el concepto 

Si, en charlas cotidianas se apropia el uso 

Si. Porque son diálogos cotidianos 

Si, porque algunas veces por pensar en lo que quiero decir, olvidó la gramática. 

Si, porque obliga al uso de las expresiones dentro del lenguaje cotidiano y su uso de manera práctica 

hace esa interioriizacion 

4. ¿Que aspecto (s) modificaría de esta actividad? 

Ninguna por ahora 

Ninguno 

Mas intervenciones de parte de la profesora para corregirnos cuando nos equivoquemos 

Que una vez se haya usado un set de preguntas, no deba repetirse las mismas. 

Hacerla más frecuente 
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5. ¿Encontró útil la metodología de esta actividad (por parejas y por turnos)? ¿Por 

qué? 

Si, somos pocos y ayuda mas 

Si, permite hablar y aprender de lo que hablan los demás 

Si. Practicamos listening, comprensión de vocabulario que utilizan los demás y se afianza el 

conocimiento de los compañeros 

Sii. aprendi y compartí detalles de la vida de mis compañeros. Gracias 

Si, la hace amena y práctica 
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